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Education makes a significant 
contribution to the development and 
wellbeing of all children and young 
people as well as their future access to 
employment and life opportunities. The 
2008 Blueprint for Education and Early 
Childhood Development articulates a 
five-year vision for education and early 
childhood development in Victoria. 
The centrepiece of the Blueprint is the 
commitment to provide every child 
with every opportunity to succeed, 
no matter where they live or what 
their socioeconomic circumstances. A 
key priority is to improve outcomes 
for disadvantaged young Victorians, 
including students who are homeless. 
The Department of Education and 
Early Childhood Development 
(DEECD) is working in partnership 
with other government departments 
and community service organisations 
to strengthen educational support 
for children, young people and their 
families who are homeless or at risk 
of homelessness. These Guidelines are 
an important part of the strategy to 
improve educational outcomes for all 
children and young people affected by 
homelessness in Victoria.
The development of these Guidelines 
is also timely. In December 2008, 
Prime Minister Kevin Rudd MP and 
Minister for Housing Tanya Plibersek 
MP released the Commonwealth 
Government’s White Paper on 
Homelessness: The Road Home – 
A national approach to reducing 
homelessness. The Road Home outlines 
an ambitious and comprehensive 
response to homelessness, setting 
both interim and long-term targets for 
the reduction of homelessness. The 
Road Home targets are to, by 2020: 
•	halve overall homelessness 
•	offer supported accommodation to 
all rough sleepers who need it. 
Interim targets for 2013 are to: 
•	increase by 50 per cent the number 
of homeless or ‘at risk’ children who 
are provided with additional support 
and engaged in education
•	increase by 25 per cent the number 
of homeless or ‘at risk’ young people 
who have increased housing stability 
and are engaged with family, school 
and work
•	increase by 20 per cent the number 
of families who maintain or secure 
safe and sustainable housing 
following domestic or family violence.
Reducing homelessness is everyone’s 
responsibility. Schools are an integral 
part of community life and a critical 
part of the community’s response 
to homelessness. The Victorian 
Government is committed to working 
with all schools to create better 
outcomes for students and their 
families affected by homelessness. 
I commend these Guidelines to all 
staff across government, Catholic 
and independant schools and other 
educators and services who may find 
them useful. 
Hon Bronwyn Pike MP
Minister for Education
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Supporting children, young people and 
their families affected by homelessness: 
Guidelines for Victorian schools (the 
Guidelines) have been developed 
primarily to assist government primary 
and secondary schools across Victoria 
to improve the wellbeing, educational 
experiences and outcomes of children 
and young people who are homeless 
or at risk of homelessness. Catholic 
and independent schools may also 
wish to utilise the Guidelines to 
support their work with children, 
young people and their families 
affected by homelessness. These 
Guidelines provide schools with 
practical information, advice and 
resources for supporting students and 
families affected by homelessness. 
Specifically, the Guidelines assist 
schools to:
•	understand more about 
homelessness, how and why 
it occurs and the impact it 
has on the lives of children, 
young people and families
•	identify actions that schools can 
take to improve outcomes for 
children and young people affected 
by homelessness, and the principles 
that underpin these actions
•	learn about what others are 
doing to improve wellbeing, 
educational experiences and 
outcomes for children and young 
people affected by homelessness, 
especially where these activities 
involve good practices 
•	identify key contacts and resources 
that will enable schools to more 
effectively identify, engage and 
support children, young people and 
their families who are affected by 
homelessness.
It is expected that principals, teachers, 
student wellbeing coordinators, school 
nurses, chaplains and a range of other 
staff based in schools will benefit 
from reading these Guidelines. The 
Guidelines may also prove useful for 
homelessness assistance services, 
other community service organisations, 
other education providers, including 
Adult Community Education (ACE) 
providers and TAFE colleges, early 
childhood education and care 
providers and Centrelink staff. Finally, 
families and young people themselves 
may benefit from reading this resource. 
Generous sharing of these Guidelines 
is encouraged.
The following sections are summarised 
below. 
Section 2: About homelessness 
provides information about 
homelessness, noting its impact on 
children and young people’s education 
and some common reactions to 
homelessness.
Section 3: Improving education and 
wellbeing outcomes for children 
and young people affected by 
homelessness includes key principles 
of service delivery to children, young 
people and families affected by 
homelessness and outlines what 
schools can do to achieve improved 
outcomes for these students and their 
families.
Section 4: Good practices includes 
case studies of schools offering 
innovative services to homeless 
students and stories of students 
receiving appropriate assistance.
Section 5: Resources provides a 
list of available resources, focusing 
on networks, community service 
organisations, online resources and 
opportunities for further reading.
Appendixes 
A summary of the Victorian and 
national policy contexts of these 
Guidelines is included as Appendix 1.
A summary of the roles and 
responsibilities of government schools 
and DEECD regions is included as 
Appendix 2 and useful contacts as 
Appendix 3. Appendix 4 contains key 
tools and templates that may be useful 
to schools in supporting students 
affected by homelessness.
 1 About these guidelines
4Homelessness can affect anyone. 
The circumstances associated with 
becoming homeless can include a 
shortage of affordable housing, poverty, 
unemployment, family breakdown, 
domestic and family violence, other 
trauma such as abuse or neglect, 
poor mental health, substance abuse, 
gambling, and natural disasters, to 
name a few. Sometimes, homelessness 
can happen in an instant, such as in 
bushfires or other emergency situations. 
Homelessness can occur anywhere, 
in cities, towns and in rural areas. 
Importantly, the children, young people 
and their families who experience 
homelessness are diverse; they have 
diverse needs and require support that 
is specially tailored to their individual 
circumstances.
In 2006, 1401 students in Victorian 
secondary schools were counted as 
homeless (MacKenzie and Chamberlain 
2008). Almost every primary and 
secondary school will have transient 
students and families who are affected 
by homelessness, but sometimes the 
circumstances of these families are 
not known or fully understood. These 
Guidelines can usefully be applied 
to assist children, young people and 
families in a range of situations, 
including those in out-of-home care, 
young carers, young mothers, young 
people with refugee-like experiences, 
Indigenous children and young people 
and others who may be at risk of, or 
experiencing, homelessness. Here, 
the term ‘affected by homelessness’ 
is used in an effort to capture the 
diverse experiences of children, young 
people and their families experiencing 
and at risk of homelessness, including 
children who are homeless with their 
families (accompanied children) and 
young people who are independently 
homeless (unaccompanied). 
What is homelessness?
Homelessness and the risk of 
homelessness are experienced when 
an individual or family has inadequate 
access to safe and secure housing 
which meets community standards. For 
example, it can mean:
•	living without conventional 
accommodation, e.g. sleeping rough, 
squatting, or living in a car
•	living in, or moving frequently 
between, temporary accommodation 
arrangements, e.g. with friends 
or extended family, in emergency 
accommodation or a youth refuge
•	living for a long time in a boarding 
house, caravan park or hotel,  
where accommodation is not covered 
by a lease
•	living in accommodation that falls 
below the general community 
standards surrounding health and 
wellbeing, such as having access to 
personal amenities, security against 
threat, privacy and autonomy
•	facing eviction
•	being without a sense of belonging 
or connection. This is especially 
relevant for refugees and for 
Indigenous Australians who may live 
in crowded conditions and/or be 
disconnected from their land, family/
kin, spiritual and cultural beliefs and 
practices.
An individual’s own perception of the 
suitability of their accommodation 
needs to be considered.
A widely accepted definition of 
homelessness summarises the 
experiences outlined here in three 
categories:
•	primary homelessness, such as 
sleeping on a park bench or in a tent
•	secondary homelessness, including 
staying with friends or relatives 
and having no other usual address. 
People who live in specialist 
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Skye is seven years old. Her stepfather 
Steve is violent and her mother Joelene 
has sought safety in a woman’s refuge. 
Joelene’s been there before but this time it 
seems different; she really wants to leave 
Steve for good. It’s not easy for Joelene to 
get to Skye’s school from the refuge. She 
does not have a car and it’s more than an 
hour each way on public transport, but 
Joelene is really keen. She manages to get 
Skye to school about twice every week. 
But some days, Joelene has appointments 
with Centrelink and other services and it 
is just too hard. Joelene isn’t sure about 
moving Skye to a different school. On the 
one hand, despite the safety plan already 
agreed with the school, she is worried that 
Steve will visit Skye at school, upset Skye 
and use Skye to track her down but, on 
the other hand, she is worried about how 
Skye will cope with a new school. Skye 
has already attended two other schools 
and she didn’t cope so well with the last 
change. Skye has some good friends at 
her new school and she seems to like it 
there. Joelene doesn’t know much about 
the schools in the area where the refuge is 
based, and she knows that she will need to 
move again soon. 
Joelene is getting lots of help and support 
from the family violence workers to find 
safe accommodation. Meanwhile, Skye’s 
schoolwork is deteriorating. Her teachers 
say that she is not concentrating well, is 
disruptive and is missing too much school. 
There is a part-time children’s worker at 
the refuge who is supporting Skye. The 
worker does not have a relationship with 
Skye’s school because it’s in a different 
region than the refuge. A streamlined 
and coordinated transfer to a new school 
could be good for Skye, but Joelene and 
the worker have discussed the fact that 
this may put Skye even further behind her 
peers. If Joelene, with the worker’s help, 
decides that Skye should change schools, 
they should work together with both 
schools to clarify Skye’s, Joelene’s and the 
school’s safety requirements and arrange 
for a new safety plan. 
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homelessness services are part of the 
secondary homeless population 
•	tertiary homelessness, including 
people living in boarding houses or 
caravan parks with no secure lease 
and with no private facilities. 
Homelessness in Victoria
One-third of homeless people in 
Victoria are children and young people. 
Of the 20,511 Victorians who were 
homeless on census night in 2006, 
6690 were children and young people 
aged less than 18 years (Chamberlain 
and MacKenzie 2008). This figure 
includes 2794 children aged less than 
12 years, and 3896 children and young 
people aged between 12 and 18 years. 
Children in homeless families 
are the largest single group to 
seek support from homelessness 
assistance services in Australia, and 
families with children are the fastest 
growing segment of the homeless 
population. Family homelessness 
is, however, not very visible or 
widely recognised in Australia.
Young people aged 15 to 25 years 
are the largest single group assisted 
by homelessness services in Victoria, 
but the rate of youth homelessness is 
slowly decreasing. Some researchers 
have suggested that early intervention 
work undertaken by schools in 
recent years has been instrumental 
in lowering youth homelessness 
rates in Victoria and Australia 
(MacKenzie and Chamberlain 2008).
Children and young people in out-of-
home care a have particular needs for 
support. DEECD and Department of 
Human Services (DHS) have developed 
the Partnering Agreement: School 
Attendance and Engagement of Children 
and Young People in Out of Home 
Care to ensure that the education and 
wellbeing of these children and young 
people are adequately addressed.
Impacts of homelessness
Homelessness impacts upon every 
aspect of life, including health and 
wellbeing, emotional development, 
behaviour, participation in economic 
and social life, family relationships 
and, importantly, education. Changes in 
housing arrangements can necessitate 
transfers from one school or education 
setting to another. Children, young 
people and their families may become 
dislocated, lose contact with their 
support networks and disengage from 
their communities and usual activities. 
They will likely have reduced access 
to money for school activities, such as 
sport, excursions or special projects 
or materials, including buying new 
uniforms and textbooks for a new 
school. Disruption to family routines 
at home means that children may be 
unable to complete homework, access 
clean clothes and get adequate sleep 
or rest. Children and young people may 
not have access to a home computer 
or other educational resources. They 
may not attend school regularly or 
may suddenly have a decline in their 
achievements. 
Children and young people who 
experience homelessness have 
higher-than-average occurrences of 
acute and chronic medical problems 
and can be prone to experiencing 
developmental delays, nutritional 
deficits and reduced access to health 
services. Children can find it hard 
to understand what is going on and 
why they are homeless. Children 
and young people experiencing 
the trauma of homelessness can 
experience difficult emotions, such 
as grief, loss, depression, anger, 
frustration and anxiety. They may 
get into trouble or withdraw. 
Children like Skye (see boxed text on 
the opposite page) who are exposed 
to family violence often leave home 
suddenly, and may have few or no 
familiar personal belongings, clothing 
or furniture with them. They may 
attend school in inappropriate clothing 
or footwear and may be in need of 
extra safety requirements at school. 
Young people like Ahmed (see boxed 
text below) may feel rejected, not 
just by their immediate family but by 
an entire community with whom they 
identify. They may be highly ambivalent 
about leaving the family home, 
feeling responsible for the welfare of 
those left behind and burdened by 
having ‘betrayed’ others. Commonly, 
such young people shoulder adult 
responsibilities and have other 
pressing issues to worry about that 
distract them from their schoolwork. 
Children and young people affected by 
homelessness often place great value 
on their schooling, not only because 
they enjoy learning and socialising 
with peers but also because it gives 
them some stability, particularly when 
their experience of home is chaotic. 
Ahmed is aged 16. He left home after 
years of abuse from his uncle who 
shares the family home with him, his 
mother and his five siblings. As per his 
mother’s wishes, He also worked with 
his uncle after school and on weekends. 
His mother does not believe Ahmed’s 
stories about her brother and does not 
understand why Ahmed is causing such 
trouble. It breaks his heart to leave his 
close-knit family. Ahmed is a responsible 
son; he still wants to make his mother 
happy and he believes that one way to 
do this is to study hard so he can get a 
good job when he leaves school.  Like 
most 16-year-olds, he does not have 
sufficient life skills, legal responsibility 
or money to secure a rental property; 
he would also be vulnerable in a share 
house. Ahmed needs emotional, 
financial and practical support to secure 
stable housing, maintain communication 
with his family and community and 
develop a pathway from school to 
further education or employment. 
6Importantly, school experiences 
can actually enable children and 
young people to cope with their 
homelessness.
Common reactions to 
homelessness
Common reactions of children and young 
people as they respond to some of 
the conditions of homelessness – the 
constant moving, the frequent change of 
schools, and the lack of access to basic 
resources – are listed below. Also listed 
are some potentially helpful responses to 
those reactions.1 Actions that schools in 
Victoria can take are explained further in 
subsequent sections of these Guidelines.
1. Adapted from Roseburg Public School’s Homeless and Runaway Youth Services, refer http://www.roseburg.k12.or.us/student/homeless/homeless.htm
As children and young people face the stress of frequently changing schools…
Possible reactions Suggested responses
May be unwilling to risk forming deep friendships. Assign buddies to new students; involve them in cooperative learning activities.
May use withdrawal and introversion as defences. Provide a consistent daily routine and clear expectations; present important 
information in various ways.
May experience depression. Facilitate experiences of success which are critical to self-esteem.
May fall behind in school; may be anxious or 
seemingly uncaring about homework. 
Ensure necessary educational support services; plan assignments so students 
keep up without having to take very much ‘home’; give students a sturdy 
container to take work home in and to use as a writing surface.
May experience difficulties with the transition of 
leaving school. 
Upon departure, give students time to clean out their personal space and say 
goodbye; give them a copy of their school records.
As children and young people face the stress of lacking access to basic resources…
Possible reactions Suggested responses
May be reluctant to go to school due to lack of 
clothing.
Find a resource for clean clothing and make them available to students in 
private.
May exhibit behaviours indicating low self-esteem in 
response to comments and behaviours of peers.
Keep students’ living situation confidential; look for ways to celebrate birthdays 
without asking students to bring treats.
May be more susceptible to illness. Keep track of poor physical health and report to school nurse.
May hoard food. Keep a few nutritious snacks available; make sure students and families know 
about breakfast or lunch programs.
May suffer from delayed language development 
as a result of poor general health or frequent ear 
infections.
Develop a process for referrals to appropriate supports, e.g. community services.
May be absent on special occasions, embarrassed 
by lack of birthday treats, costumes, etc.
Find a resource for ‘special occasion’ supplies and make it available to students 
in private, ahead of time.
As children and young people face the stress of constant moving…
Possible reactions Suggested responses
May have no apparent sense of roots, personal 
space or possessions. 
Give the student something that belongs only to him or her; don’t withdraw 
privileges if a student doesn’t return school materials, such as library books, 
when due.
May be restless and leave projects half finished. Separate tasks into meaningful parts that can be completed in a short 
time; write a contract with the student to finish projects; provide as many 
opportunities as possible for physical activity; and do not withhold recess or 
sporting activities.
May cling to what they have and might be 
aggressive in trying to claim something for 
themselves.
Avoid confiscating possessions as a disciplinary measure.
May fight for control at school. Give students classroom jobs and appropriate choices; make students 
responsible for caring for personal space.
May be easily frustrated. Teach students ways to express frustrations – talking to someone or to a 
recorder, voluntary ‘time-out’, or removing themselves from a situation and doing 
something else.
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Education plays an important role 
in developing the skills necessary to 
participate fully and productively in 
society. Not surprisingly, children and 
young people affected by homelessness 
can find participating in education 
difficult and are at risk of falling behind 
their peers, under-achieving and leaving 
school early. There is, however, evidence 
to suggest that, with appropriate 
support, children and young people are 
able to remain in school and achieve 
good educational outcomes, even while 
homeless (Chamberlain and MacKenzie 
2003, 2008). 
Children and young people affected 
by homelessness require additional 
encouragement and support to enable 
them to engage in education and 
ultimately achieve good outcomes. 
Schools have an important role 
in the identification, support and 
monitoring of students affected by 
homelessness. Yet, schools working 
with children, young people and their 
families affected by homelessness face 
many challenges. Heavy workloads, 
changing administrative requirements, 
the complex issues that those affected 
by homelessness often face and their 
need for well-coordinated and resource-
intensive support can make responding 
effectively seem very daunting. 
Clearly, teachers cannot meet all of 
the needs of homeless children and 
young people. However, a teacher’s 
ability to remove just one stress factor 
can make a tremendous difference 
for a student. This section explains the 
key principles that must underpin every 
effort to include and support children, 
young people and their families affected 
by homelessness. It also outlines the 
roles and responsibilities that schools 
should embrace to improve the outcomes 
of students and their families affected 
by homelessness, and it explains the 
support that schools can expect to 
receive from regional offices of DEECD. A 
summary of roles and responsibilities is 
attached in Appendix 2.
Key principles
•	Addressing homelessness is a shared 
responsibility. Schools, governments, 
homelessness assistance services, 
other community service organisations, 
and families each have an important 
role to play in enhancing the 
educational experiences and outcomes 
of children and young people affected 
by homelessness.
•	 Increased cooperation between schools 
and community service organisations 
is critical for enhancing the educational 
experiences and outcomes of 
children and young people affected 
by homelessness. Examples of 
cooperation include formalised 
partnerships, referral protocols between 
schools and community service 
organisations, co-location of services 
and/or the sharing of resources. 
•	Prevention and early intervention: 
Considerable focus needs to be on 
preventing homelessness and, where 
homelessness has already occurred, 
intervening quickly and at the earliest 
possible opportunity to assist children, 
young people and their families. 
•	Relationships are key. Every child 
and young person affected by 
homelessness needs a relationship 
 3  Improving education and 
wellbeing outcomes for 
children and young people 
affected by homelessness 
‘If I can give these 
children a stable, secure 
environment and a lot of 
TLC and understanding for 
just six hours a day, or for 
however long they’re with 
me, maybe – just maybe – 
they’ll come through their 
chaos with a little more 
ease. After all, we all need 
that safe island in a storm. 
We all need to know there 
is someone who really 
cares.’ 
Wayne Davis,  
Bentleigh Secondary College
8of trust and respect with a stable 
and reliable adult. If a teacher can 
develop such a relationship with a 
student affected by homelessness, the 
importance of this cannot be under-
estimated. Similarly, the quality of the 
relationship between a school and 
community service organisation may 
be the best indicator of whether or not 
effective support is provided to a child 
or young person.
•	Relationships are strengthened by 
timely, effective communication. 
Communication needs to occur 
between schools and community 
service organisations, between schools 
and students and between schools 
and families. 
•	Students need someone who will 
see things from their perspective; 
someone who will support them and 
persist with them, even when the 
going gets tough. Reflect on the extent 
to which the school is consistently 
supportive, non-judgemental and 
patient when students and their 
families encounter difficulties.
•	 Individualised support works best. 
Every child, young person and family 
is different. Responding flexibly, 
taking into account the needs of 
each individual can provide better 
outcomes. The focus must remain on 
the student and his/her needs. 
•	 It is often useful to focus on the 
student’s and family’s strengths as a 
way to overcome difficulties. 
•	Keep an eye on the whole picture. 
Struggles with schooling and housing 
are likely to be just some of the issues 
facing a student and their family and 
these issues may, in turn, be impacting 
on and impacted by other domains of 
family life. 
•	Finally, each of us can learn from each 
other’s good practice. The challenge is 
to understand which aspects of good 
practice can be transferred to different 
schools and settings and how this can 
be done.
Facilitating enrolment and 
access to education 
A first step in improving educational 
outcomes for children and young people 
is to make it easy to enrol in school. 
Children and young people usually 
attend the school closest to where they 
live; however, those who are highly 
transient or affected by homelessness 
may move from school to school. 
Schools, homelessness services, families/
carers and young people themselves 
each have a role to play in facilitating 
enrolment, inclusion and connection to 
education. 
Stability is important for children and 
young people and especially for those 
affected by homelessness. Usually, the 
child or young person will benefit most 
from being able to continue to attend 
their current school. The school, the 
family/carer and, where a community 
service organisation is involved, a 
support worker should work together 
to make every effort to support the 
child or young person to continue 
attending the current school. Where 
this is not possible, the family/carer 
and, as appropriate, the young person 
should talk to the school to identify the 
school or other education setting most 
accessible and appropriate to the child 
or young person. Together, they should 
immediately initiate a transfer and ensure 
that the transition is as smooth as 
possible. 
Where a community service organisation 
is providing support to the family or 
young person, the support worker may 
be available to advocate on behalf of 
the student and their family and assist in 
negotiations with the school. 
Generally, a child’s family and carers 
or an independent young person 
Pauline and her children, Jenna 
and Michael, were homeless for a 
year before settling into short-term 
housing in an unfamiliar area. Jenna 
and Michael have missed a lot of 
school and Pauline wants to enrol 
them in the school closest to their new 
home. Pauline is very nervous when 
she first contacts the school; she 
feels ashamed of her situation and 
is worried that staff will think she is 
a bad parent. Jenna and Michael are 
nervous too. They find it hard to make 
friends and worry that they will be 
different from other kids.
The family are invited to meet with 
the principal so they can have a look 
around the school. The principal 
reassures Pauline that the school will 
help Jenna and Michael to settle in 
and explains what extra support the 
school can provide to them. Jenna 
and Michael meet their teachers 
before they start and the teachers 
explain what the class has been 
doing and what exciting things are 
coming up. The teachers say they will 
choose a couple of students to be 
their buddies to help them get used 
to the new school. The teachers also 
talk to Pauline. They arrange to meet 
with her regularly so they can work 
together to support the children until 
they are fully settled.
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can select a school wherever there 
are places available. Families/carers 
and independent young people are 
encouraged to think about what 
support they or their child will need 
in a new school environment and ask 
the new school for extra assistance. 
This can be difficult for many families 
and young people, as they may feel 
shame, guilt or embarrassment about 
their circumstances. The support worker, 
where one is available, can assist in 
identifying needs and advocating for 
extra support where required; and can 
provide information, advice and support 
to the child, young person, family and 
school. Further, regional DEECD personnel 
can assist in resolving any significant 
enrolment difficulties that arise. 
Once a new school is found, the school 
transferring the student should ensure 
that the new school is fully informed of 
all relevant circumstances and support 
needs of the student and the family, 
having due regard to privacy provisions. 
The school should also arrange to 
transfer the unspent portion of the 
Education Maintenance Allowance (EMA), 
where applicable. For its part, the new 
school should ensure the child, young 
person and the family feels welcome 
and is supported to develop a sense of 
connection and belonging to the school 
community. This means providing an 
orientation, facilitating access to uniforms 
and other materials, and/or negotiating 
transport.
Roles and responsibilities  
Schools should:
 
•	 	actively	support	children	and	young	
people	to	continue	at	their	current	
school,	wherever	possible	
•	  provide support and assistance to 
families, children and independent 
young people to identify an 
appropriate new school or other 
education and training pathway, when 
continuing at the current school is  
not possible 
•	  enrol a child or young person without 
delay and actively assist with obtaining 
information from the transferring 
school
•	  when a former student is moving to 
another school, be available to consult 
with young people, families/carers and/
or the new school regarding the child 
or young person’s learning and support 
needs
TIP: Consider establishing a Student 
Support Group to ensure that the 
transition to a new school is as smooth as 
possible. 
•	  develop an orientation process that is 
sensitive to the needs of families and 
independent young people affected 
by homelessness and which can be 
offered to any newly arrived children 
and families/carers
•	  facilitate access to the EMA for all 
eligible families and independent 
young people 
•	  wherever appropriate, access the State 
Schools Relief Committee for uniforms 
and footwear
•	  establish flexible payment options or, 
where possible, fee waivers for the 
families/carers of children and young 
people affected by homelessness
TIP: Note that the costs of education are 
not limited to costs incurred at the time of 
enrolment. Consider what supports can 
be offered to ensure students are able to 
participate in camps, excursions, etc. on 
an ongoing basis.
•	  communicate regularly with the 
support worker from the homelessness 
assistance service, where applicable, 
with a view to collaborating closely 
with them in coordinating the student’s 
care and education.
Going Off Tap
Elwood Secondary College has 
worked with their local Reconnect 
service (Melbourne Gateway 
Reconnect) and St Kilda Youth 
Services to offer an innovative 
program to manage challenging 
behaviour among male students aged 
12 to 14 years. Instead of suspending 
or expelling these students, they 
are offered a referral to a program 
of seven sessions, each conducted 
over two periods, held during school 
hours. Known as Going Off Tap, the 
program is run by two male youth 
workers and responds to the needs 
of young male students who are 
experiencing difficulties in developing 
positive personal relationships with 
peers, teachers and parents. Sessions 
are highly interactive. 
Guest speakers from local community 
agencies attend; there are group 
discussions, group reflections and 
opportunities to learn and practise 
effective strategies for managing 
difficult emotions and relationships. 
Guest speakers usually include a 
male health nurse who discusses 
the bodily changes associated 
with adolescence, a community 
development worker who facilitates 
discussion about healthy and 
respectful relationships and a Victoria 
Police officer who discusses the 
effects and consequences of bullying 
and schoolyard violence. 
The final two sessions are facilitated 
by Westside Circus and provide 
opportunities for participants to learn 
circus skills. Going Off Tap has proven 
very effective in assisting young 
male students to develop resilience, 
improve self-esteem and manage 
difficult emotions such as anger, 
anxiety, frustration and stress.
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Regional offices of DEECD should:
•	  provide advice to families, independent 
young people and homelessness 
assistance services about school 
enrolment processes and access to 
other appropriate education and 
training options, where required
•	  nominate a contact person who can 
assist schools and homelessness 
assistance services in negotiating 
complex enrolments, when required 
•	  continue to build the capacity of 
schools to implement good practices in 
enrolment and orientation for students 
affected by homelessness.
Noticing needs and 
providing support early
Early identification and intervention with 
children, young people and their families 
at risk of homelessness are critical. 
Implementing preventative and early 
intervention strategies to support student 
engagement and address individual 
barriers to learning must be a key part 
of a school’s Student Engagement Policy. 
The	Effective Schools are Engaging 
Schools: Student Engagement Policy 
Guidelines 2009 makes clear that 
prevention strategies should target the 
whole school community and reduce 
any risk factors that may contribute 
to attendance or behavioural issues. 
Early intervention, on the other hand, 
involves establishing social, emotional 
and educational support for vulnerable 
students and monitoring and evaluating 
their progress.
Children and young people often 
experience a crisis immediately before 
they become homeless. Schools may 
be well placed to identify early warning 
signs that a child or young person is 
experiencing or likely to experience a 
crisis. Student mapping tools, such as 
those contained in Appendix 4, may be 
useful for identifying students at risk of 
homelessness. It is important to provide 
assistance to these students and their 
families at the earliest possible stage, 
making referrals to relevant community 
service organisations, where appropriate. 
The Calmer Classrooms resource contains 
excellent ideas for assisting children and 
young people whose lives have been 
affected by trauma. In some instances, 
crises may be avoided when timely 
assistance and intervention is provided. 
Support at this early stage must be 
tailored to the needs and circumstances 
of each child or young person. Setting up 
a Student Support Group and developing 
and following an Individual Education 
Plan is a good way for schools to 
coordinate the supports and resources 
that each child or young person requires 
and ensure that these supports are 
provided in a student-centred manner. 
Similarly, homelessness services use case 
management as the primary strategy 
for delivering coordinated services to 
children and young people affected by 
homelessness.
When a child or young person is 
experiencing a crisis and is at risk of 
homelessness, he/she may contemplate 
taking time out from school or leaving 
school early. The homelessness 
assistance service, the school and the 
family/carer must make every effort 
to support the child or young person 
to continue to attend their current 
school. Where this is not possible, the 
support worker, in consultation with 
the family/carer or independent young 
person and the school, will identify 
additional services that will assist them 
and re-engage them with education 
at the earliest possible opportunity.
Roles and responsibilities 
Schools should:
•	establish relationships and partnerships 
with local community service 
organisations, especially homelessness 
assistance services, and seek advice 
from School Focused Youth Service 
(SFYS) coordinators, Local Learning 
and Employment Networks (LLENs) 
and Student Support Service Officers 
(SSSOs) in identifying and building 
relationships with relevant services 
wherever appropriate
TIP: Find out about your LLEN, other 
local networks and see what resource 
directories and networks are hosted by 
your local council. Network events are 
often attended by a range of community 
service organisations and regular 
attendance can help with building your 
connections with other services. 
TIP: Collect copies of local resource 
directories. These may be produced by a 
School Focused Youth Service (SFYS), by 
local government, by a local community 
information service and/or by a regional 
housing worker. The school may also 
What is secondary 
consultation?
Secondary consultation is a term 
used by many community service 
organisations to explain the fact 
that they may be able to provide 
advice and resources to help schools 
handle difficult situations. Secondary 
consultations are often available from 
mental health professionals, alcohol 
and drug treatment services, family 
support services, homelessness 
assistance services and sexual 
assault services, to name a few. 
If a school is not sure how to 
respond to a child or young person 
affected by homelessness, usually 
it can ring a support worker and get 
practical advice on how to navigate 
the housing service system. Ask 
a local homelessness assistance 
service for more information 
about how to access secondary 
consultations. Consider inviting a 
representative of the homelessness 
assistance service to come to a staff 
meeting and explain it further.
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wish to create a folder of community 
resources, perhaps using the template in 
Appendix 3. Keep it handy so all staff can 
use it. Appoint someone to look after it 
and keep it up-to-date.
•	 identify students who are homeless or 
at risk of homelessness and refer them 
and their families to available supports 
and services
TIP: Having good relationships with 
students and families, and having good 
networks will assist in making good 
referrals. 
•	maintain the privacy of children, young 
people and families who have advised 
the school of their circumstances 
and ensure that only those staff who 
genuinely need to know are informed
TIP: Invest in building quality, trusting 
relationships with parents and other 
family members. Remember that 
homeless families sometimes fear that 
their children will be removed if their 
homelessness is discovered, and this 
fear often inhibits families from seeking 
help from the school or other community 
service organisations.
•	establish a student support group and 
invite the support worker, the child 
or young person and families/carers 
and any other relevant professionals 
involved with the student or family to 
attend, wherever appropriate
•	develop an Individual Education Plan 
which specifically addresses the needs 
of the individual student
TIP: If difficulties are encountered in 
engaging family members or other carers 
in the development of an Individual 
Education Plan consider asking a 
homelessness assistance service or 
other community service organisation 
for help. They may be able to provide 
support and advocacy and help a 
family member to get involved. 
•	nominate a key contact person 
who will act as champion for the 
child, young person and their 
family affected by homelessness; 
be available for consultation 
with the child or young person’s 
support worker; and potentially be 
available to participate in meetings 
organised by the support worker
NOTE: The support worker may invite a 
representative of the school to attend 
meetings where the care of a young 
person is discussed. 
TIP: Be proactive in compiling 
information about a child’s history, care 
arrangements and special needs and 
interests, either from a family member, 
other carer or, in the case of independent 
young people, from a homelessness 
assistance service.
•	be as flexible as possible in 
responding to the needs of 
children and young people at risk 
of homelessness and keeping 
them engaged with education, 
especially when managing 
challenging behaviours.
Regional offices of DEECD should:
•	build schools’ capacity to identify 
students who are homeless or at risk 
of homelessness 
•	provide general advice to schools 
about the range of appropriate 
support services for children 
and young people at risk of 
homelessness, where required
•	participate in student support group 
meetings involving complex cases, 
where appropriate.
Keeping students engaged 
and achieving
Schools need policies and strategies 
to support individual students to reach 
the levels of achievement appropriate 
for their age and developmental 
stage. These policies and strategies 
should be reflected and embedded 
in pedagogy, curriculum, behaviour 
management systems and, more 
generally, in an inclusive school 
culture. Policies and strategies may 
variously address the educational, 
emotional, social, practical and 
financial needs of students and should 
be tailored to the specific needs of 
the school community. The following 
strategies support improved education 
and wellbeing outcomes:
•	  For educational needs – access to 
literacy and numeracy programs 
such as a reading recovery 
program, volunteer tutoring 
program or homework club; 
providing alternative pathways to 
assist students achieve positive 
educational outcomes, such as  
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 access to the Victorian Certificate of 
Applied Learning (VCAL), Vocational 
Education and Training (VET), 
school-based apprenticeships or 
other flexible learning options.
•	  For social and emotional needs 
– mentoring programs, out-of-
school programs, behaviour 
management programs; teaching 
resilience skills as part of the school 
curriculum; offering increased 
flexibility and understanding 
in relation to homework.
•	  For practical and financial needs 
– access to breakfast or lunch 
programs; access to a walking bus; 
providing financial options that 
promote engagement; using home 
economics and maths classes to 
build cooking, budgeting and other 
self-care skills of independent 
young people; providing 
adequate secure locker space to 
store an independent student’s 
belongings; providing access to 
shower and laundry facilities.
Strategies to effectively engage 
and support families’ and carers’ 
participation in the education of their 
children should also be explored, 
taking into account that families and 
carers may themselves have poor 
literacy and educational achievement 
or a negative experience of schools.
Roles and responsibilities 
Schools should:
•	communicate clearly with families 
about opportunities for the school to 
provide support to them
•	facilitate access to computers, 
sports equipment, books or other 
resources, including school camps 
and excursions  
 
 
TIP: Sometimes homelessness assistance 
services can access funds – called 
brokerage funds – to support a student to 
remain engaged in education. It is worth 
asking a support worker, where one is 
involved, if brokerage funds are available. 
•	  organise flexible arrangements 
for the completion of class 
work and homework
•	  provide support for improving the 
literacy and numeracy of children 
and young people who are at risk of 
falling behind their peers
•	  consider providing opportunities for 
participation in initiatives such as 
breakfast or lunch clubs 
TIP: For more information about breakfast 
and lunch programs, visit www.education.
vic.gov.au/healthwellbeing/wellbeing/
sfyouthservices/
•	maintain communication with 
homelessness assistance services 
and other relevant community service 
organisations about the support 
available for students in the school.
Regional offices of DEECD should:
•	  provide general advice to schools 
in relation to the establishment of 
various student support initiatives 
such as breakfast and lunch clubs, 
a walking bus and/or homework 
support groups
•	  promote and monitor ongoing 
compliance with the Parent 
Payments in Victorian Government 
Schools policy.
TIP: Students and families affected by 
homelessness are likely to experience 
difficulties paying for educational 
expenses and extra care must be taken to 
avoid contributing to the financial pressure 
on these families. Visit www.education.vic.
gov.au/management/schooloperations/
schoolcharges.htm
 
Robinvale Secondary 
College – Breakfast Program
At the start of 2008 Robinvale 
Secondary College established a daily 
Breakfast Program because many 
of the students’ parents go to work 
at sunrise and leave the children 
to get themselves to school. Many 
students arrive without breakfast, 
and many arrive late. The Program 
offers cereal, toast, juice and fruit to 
students and those arriving late to 
schools are provided with breakfast 
at recess. The students named 
the program ‘Eat and Greet’. 
Students start arriving from 8am and 
stay in the breakfast room until the bell 
goes at 8.55am, talking to each other 
and staff and playing games provided. 
It has been of great benefit connecting 
new students to the college and 
building relationships with the staff. 
The majority of students attending the 
program are from Years 7 to 9. One 
hundred and five students (38 per 
cent of students) have attended the 
Program at least once. Of those who 
attended, 28 per cent were Koorie, 20 
per cent Tongan, and 52 per cent were 
of other nationalities. The program 
also offers morning tea during recess.
Several students who were 
disconnected from school and 
frequently absent now come to school 
for the Breakfast Program because 
they enjoy the atmosphere. This 
means they are at school early and 
their absentee rate has dramatically 
dropped and students are more 
settled in class. They have established 
a rapport with staff that support 
the program and will often disclose 
issues troubling them and when 
distressed over issues are happy to sit 
in the breakfast room with these staff 
members until they are feeling settled. 
Grants to fund the program have been 
received from the School Focused 
Youth Service, Save the Children 
Australia – Victorian Division, and 
from The Murray Valley Aboriginal 
Cooperative. 
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Completing school
Adolescence and young adulthood are 
times when young people typically 
develop vocational aspirations. 
Access to and experience of success 
in education can dramatically 
impact the life chances of 
disadvantaged young people and 
help to shape their subsequent 
capacity for social and economic 
participation in community life.
It is well documented that young 
people who leave school early find 
it more difficult to compete in the 
labour market and are more likely to 
experience long-term unemployment 
(McKenzie and Lamb 2001). Every 
effort should be made to help 
children and young people affected 
by homelessness to remain in school 
and successfully complete Year 12 or 
equivalent. 
In recent years, DEECD has invested 
heavily in several initiatives designed 
to increase school completion rates. A 
Guide to Help Schools Increase School 
Completion is a valuable resource for 
schools to examine school culture and 
adopt whole-of-school and student-
focused strategies for increasing 
retention rates. Visit http://www.
education.vic.gov.au/sensecyouth/
careertrans/effectivestrategies.htm
Sometimes, even after every effort 
has been made to retain a young 
person in school, he or she may 
decide to leave. In this event, it is 
DEECD’s responsibility to negotiate an 
appropriate alternative educational or 
training pathway with the student and 
their family, perhaps involving more 
flexible learning options. 
Roles and responsibilities 
Schools should:
•	monitor patterns of school 
attendance and follow-up with the 
student, family and any relevant 
support services in the event of 
non-attendance, consistent with 
Effective Schools are Engaging 
Schools: Student Engagement Policy 
Guidelines 
•	develop transition plans with 
individual students, and their 
families/carers, as required
•	negotiate, as required, for the 
deferment of study, part-time study, 
flexible timetables or other flexible 
learning options for students 
when their personal and family 
circumstances cannot facilitate 
consistent attendance at school
•	work with young people to map their 
individual pathways, consulting as 
appropriate with other services that 
can assist with educational pathway 
development, such as community 
VCAL providers, TAFE colleges, ACE 
providers and LLENs
•	notify the DEECD region promptly in 
the event that a suitable alternative 
school or education placement 
cannot be found for a young person 
who is not attending school.
Regional offices of DEECD should:
•	support schools to identify 
appropriate options, pathways and 
engagement programs to retain 
children and young people in 
education
•	monitor region-wide patterns of 
student engagement with a view to 
continuously improving engagement 
and school completion rates.
Resolving disputes
Every effective organisation will have 
a transparent process for handling 
complaints. In the event of a dispute 
about a service, it is wise to learn 
more about the organisation’s 
complaints handling process and 
lodge a complaint directly to the 
organisation concerned. 
Other useful contacts 
To lodge a complaint about a school: 
www.education.vic.gov.au/about/
contact/default.htm 
Department of Human Services’ 
Corporate Complaints Unit:  
1300 884 706
Homelessness Advocacy Service: 
1800 066 256 or www.chp.org.au/has 
The Ombudsman Victoria:  
(03) 9613 6222 
Toll free (non-metropolitan callers): 
1800 806 314 
www.ombudsman.vic.gov.au
Equal Opportunity Commission 
Victoria  
Telephone: (03) 9281 7111
Toll free: 1800 13 41 42
TTY: (03) 9281 7110 
www.equalopportunitycommision.vic.
gov.au
Privacy Victoria: 1300 666 445
Email: enquiries@privacy.vic.gov.au 
VITS LanguageLink 
Telephone: (03) 9280 1955 or 
www.vits.com.au (for assistance with 
interpreting and translations)
Consumer Affairs Helpline:  
1300 55 81 81
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 4  Good practices
Schools and teachers seek to work with 
families in providing every possible 
assistance and support for the wellbeing 
of children and young people. Including 
children and young people affected by 
homelessness in the classroom can be 
challenging, necessitating ingenuity, 
creativity and patience. A school’s 
ability to respond to the needs of 
students affected by homelessness is 
largely dependent on its relationship 
with the students, their families and 
community service organisations. The 
following case examples illustrate the 
process of developing partnerships 
between schools and community service 
organisations and how some schools 
are using partnerships to better support 
children, young people and their families 
affected by homelessness to remain 
successfully engaged at school.
Working in partnership
Janice, a Student Wellbeing 
Coordinator, noticed that there were 
several students in Years 8 to 10 who 
seemed to be sleeping regularly on 
friends’ couches and she decided to 
go along to the next meeting of the 
local Youth Workers’ Network to see if 
she could learn more about services 
available in the area. The School 
Focused Youth Service Coordinator 
had told Janice about the network 
and encouraged her to go, but it was 
difficult for Janice to attend, especially 
during school hours. Fortunately, the 
principal was supportive and released 
Janice to go to the network. At the 
meeting, Janice found it wasn’t easy 
to participate. The others seemed well 
prepared; they had brought brochures 
and had events to promote, but Janice 
had nothing to share. The facilitator, 
the Youth Services Coordinator from 
the local council, made an effort 
to encourage her. He asked Janice to 
stay for coffee and he talked with the 
group about how useful it was to have 
a representative from a local school in 
attendance. Janice explained to the group 
the issue that she had discovered in the 
school and asked what local housing 
services could do for the school. Maxie, 
a worker from Housing Connections 
(HC) introduced herself. She told Janice 
that she could come to the school and 
meet with her to learn more about what 
assistance she might need. 
Before Janice left, she explained to the 
Youth Services Coordinator how the time 
of the meeting was not very convenient 
for school staff. The Youth Services 
Coordinator offered to conduct a survey 
of members to see if a more suitable 
time could be found. 
A week later, Maxie visited the Janice and 
her school. She provided information and 
advice about how Janice could support 
the young people who were couch-surfing 
and she explained that the manager was 
also available to come to a school staff 
meeting to talk about homelessness, how 
it could affect students, and the supports 
available in the community to address 
it. Janice was pleased when the principal 
agreed to this.
After the staff meeting, Janice and the 
principal talked about how they could 
build a longer-term relationship with HC. 
They discussed how partnerships can 
take a lot of effort and time and how 
they had much to learn about the way 
that non-government organisations like 
to work. They decided that the most 
important thing they could do was 
to promote effective communication 
between the school and HC. Janice and 
the principal agreed to four actions to 
strengthen the relationship: they would 
include HC in the school’s distribution list 
Nine things schools can do 
to help students affected by 
homelessness
1.  Make sure that someone in the 
school is responsible for knowing 
what local homeless assistance 
services are available and the name 
of the contact person in each service.
2.  Arrange for someone from a local 
homeless assistance service to 
speak at a staff meeting.
3.  Make sure that parents and students 
know that there is someone in the 
school they can approach if they 
experience family violence.
4.  Make sure that students know who 
they can talk to if they have concerns 
that a school friend is ‘couch 
surfing’ or at risk of homelessness .
5.  Make sure that all staff in the school 
know who they can speak to for 
advice if a student discloses that 
his or her family is having issues 
related to homelessness. Sometimes 
students prefer to talk to an adult 
who is not his or her classroom 
teacher.
6.  When organising excursions, school 
formals or other events, ensure that 
students from families experiencing 
hardship are able to participate. 
Often local homeless assistance 
services or other community 
organisations in your area will have 
funding available to assist with 
this. Payment plans for families are 
another option.
7.  Consider including homelessness as 
a topic for classroom discussions.
8.  Make sure that someone in the 
school knows the details of the local 
Centrelink office and the name of a 
contact person at the office.
9.  Organise an activity to acknowledge 
National Homeless Person’s Week.
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Tips for principals…
•  ensure staff are regularly informed 
and reminded about the needs of 
students and families affected by 
homelessness
•  ensure that all families know the 
name and contact details of a 
person in the school who can help 
when problems arise
•  be aware of students and families 
who may be at risk of homelessness; 
tactfully explore with these families 
whether they are having difficulties 
and ways in which the school might 
help
•  subscribe to Parity (homelessness 
journal) and The	Big	Issue (street 
newspaper) and leave copies around 
the staffroom
•  update the school’s student 
wellbeing policies to reflect the 
school’s approach to identifying 
and supporting students affected by 
homelessness
•  conduct an ‘inclusion review ‘to 
check that school policies, practices 
and activities do not adversely 
affect low-income families at 
risk of homelessness – for more 
information, visit http://www.
antipovertyweek.org.au/schools.
html
for e-newsletters; make phone contact 
every six weeks; invite them to a staff 
meeting once a year; and invite them to 
professional development days, where 
applicable. They were delighted when 
HC reciprocated by conducting monthly 
outreach visits to the school. Over time, 
HC and the school plan to work towards 
expanding outreach services in the school 
and securing funds for a homework 
support club.
Geelong East Primary 
School – Creating a positive 
whole-of-school culture
Teaching values is important for Geelong 
East Primary School, but it has taken 
time to find a suite of values-based 
programs that suit the school’s culture. 
Staff at the school were delighted to hear 
about Bethany Community Support’s 
Feeling Safe, Being Strong program, 
which teaches responsibility for one’s 
own behaviour and provides insights 
into how one’s behaviour affects others. 
This program uses the behaviours of 
echidnas, bulls and mice to help children 
discern how they can be assertive and 
to distinguish this from aggressive or 
passive behaviour. 
In adopting a whole-of-school approach, 
Geelong East Primary School runs a 
program for Prep to Year 2 students 
called Safe and Strong, in which they 
start to introduce the students to some 
of the concepts used in Feeling Safe, 
Being Strong. The Feeling Safe, Being 
Strong program is taught to Year 3 
students and this is reinforced with 
various peer mediation, mentoring and 
leadership programs in Years 4–6.
Feeling Safe, Being Strong has been 
used in Geelong East Primary School 
since 2005 and forms a core component 
of the school’s strategy for improving 
and consolidating the school’s culture 
of wellness and healthy relationships. 
For more information, contact Dianne 
Bennett, Geelong East Primary School on 
(03) 5248 4885 or Bethany Community 
Support on (03) 5278 8122.
Bentleigh Secondary 
College – 2008 Homeless 
World Cup 
Bentleigh Secondary College has several 
students affected by homelessness 
within the school community and good, 
longstanding partnerships with local 
community services organisations, 
including Hanover Welfare Services and 
Centrelink. In determining how best the 
school could support their students and 
families affected by homelessness, the 
school became aware that the Homeless 
World Cup (soccer) was to be staged in 
Melbourne. They invited the leader of 
the World Cup team, a homeless person, 
to come to the school and meet three 
students affected by homelessness, as 
well as to make a presentation to all Year 
10 students. The presentation energised 
the entire school, which went on to raise 
$3000 to support one of the participating 
teams. The Year 10 students volunteered 
to provide a ‘meeting and greeting’ 
service at some of the World Cup events, 
and learnt about how people affected by 
homelessness were just like them. 
This small initiative was powerful in 
building awareness of homelessness, 
enhancing acceptance and inclusion 
of affected students and developing 
a volunteering spirit among the entire 
school community. The three students 
affected by homelessness experienced 
an increase in confidence and self-
esteem as a result of this initiative. For 
more information, call Wayne Davis at 
Bentleigh Secondary College on  
03 9579 1044.
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NETschool – Bendigo Senior 
Secondary College
NETschool Bendigo is an annexe of 
Bendigo Senior Secondary College which 
re-engages young people aged 15–20 
years who are experiencing difficulties 
with mainstream schooling but who have 
a desire to reconnect with learning. 
NETschool works with one student at 
a time. Each learner decides what they 
wish to study and, with the support 
of their NETschool mentor, sets goals 
and takes steps to move forward. Only 
one part of the NETschool curriculum is 
compulsory – a personal development 
program called MOVE which builds 
self-esteem, confidence, team work, 
motivation, goal setting, ownership of 
behaviour and much more. 
Learning can take place at the NETschool 
Centre based at Bendigo TAFE, or online 
via the NETschool Bendigo Online 
Community. Young people whose 
personal and family circumstances make 
it challenging to attend a mainstream 
school setting are often attracted 
to NETschool. The flexible learning 
environment is often suitable for the 
circumstances of young carers, young 
people experiencing mental health issues 
and young people who are homeless or 
at risk of homelessness. 
NETschool learners work with curriculum 
that meets their individual needs and 
interests with support from: 
•	 a	personal	learning	mentor
•	 	appropriate	community	welfare	
agencies
•	 computer-based	online	learning.
NETschool learners plan their work 
around real-world projects through 
research- based learning. Some 
NETschool learners complete VCAL, 
VET and VCE studies through Bendigo 
Senior Secondary College. NETschool 
is working with La Trobe University to 
document each component of the model, 
including the mentor–learner relationship, 
and to determine whether the school is 
making a positive difference to students’ 
re-engagement with educational and 
community life. For more information, 
visit www.netschoolbendigo.vic.edu.au
Leanne, Beth and Carol
Leanne, aged 16, Beth, aged 13, and 
Carol, aged 8, live with their mum 
Anna. Anna and the girls are happy 
to have finally secured public housing 
– a low-rise flat close to the city. The 
family lived in transitional housing for 
just over a year, but before this it had 
moved house 12 times in eight years. 
Except for four very short tenancies, 
they have usually lived in a place for 
about 12 months. Leanne and Beth 
have each attended five different 
schools; Carol has attended two. 
Housing breakdowns have typically 
followed an episode of family violence, 
as Anna’s occasional boyfriends have 
generally not treated her well. 
The girls’ schools have traditionally found 
it difficult to contact Anna. Not only has 
the family moved a lot, but Anna is very 
wary of answering the phone when she 
does not recognise the number on the 
screen. Texting beforehand, however, 
works well most of the time. Similarly, 
school notices and letters often go 
unread and consent forms are sometimes 
not returned until the last minute. Anna’s 
literacy levels are poor and she relies 
on her children to convey information to 
her. Over time, the schools have learnt 
that written communication that is simply 
worded and has a predictable layout 
works best for Anna and her children.
Like most people living in poverty, Anna 
finds it very difficult to make ends meet 
and, in particular, to meet the costs of 
her children’s education. The schools 
have assisted Anna to get clothing and 
footwear for the girls through the State 
Schools Relief Committee, as well as 
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to access the Educational Maintenance 
Allowance and School Start Bonus to 
help with other costs. The principal of 
Carol’s school discreetly approached Anna 
last month and helped her to negotiate 
a payment plan for the school camp 
and swimming program, which was a 
big relief to Anna. Costs associated with 
servicing the car, purchasing monthly bus 
tickets and petrol sometimes overwhelm 
her. The schools have been able to 
access discretionary funds to assist the 
family purchase travel tickets and this has 
helped a lot with maintaining the girls’ 
attendance at school. However, school 
attendance has also been affected by 
how well Anna is managing her mental 
health. When Anna is struggling, Leanne 
and Beth stay home from school to care 
for their mum and Carol. The schools 
have generally been very supportive and 
understanding of this, providing Leanne 
and Beth with a referral to a young 
carer’s program and giving additional 
assistance with their school work. 
Literacy and numeracy test results reveal 
that all three girls are performing at 
below average levels and that they would 
each benefit from extra assistance. In the 
past, when their schools have been quick 
to develop Individual Education Plans, 
offer extra assistance with homework 
and adjust classroom expectations, 
attendance and classroom participation 
have generally improved immediately. 
The schools have recently established 
a combined Student Support Group for 
all three children, which is attended 
by school staff from the primary and 
secondary schools and the family and 
helps to coordinate the provision of 
support to the family.
Anna is a very loving and protective 
parent. She is determined to provide her 
children with every opportunity for them 
to get a better start in life than she had. 
The schools have sensitively encouraged 
Anna to accept family support and mental 
health services from local community 
service organisations whenever she 
feels overwhelmed. Anna was reluctant 
to accept the offer as she was fearful of 
being seen as failing as a parent and 
scared, too, that the girls could be taken 
away from her.
Leanne, Beth and Carol are settling well 
in to their new schools which are close 
to their new home. It helped enormously 
that the schools they left quickly 
transferred relevant information about 
the family to the new schools. The old 
schools explained the support programs 
that the family used, what they had learnt 
about the best way to communicate with 
Anna. They also transferred the remaining 
portion of the Education Maintenance 
Allowance to the new schools. It also 
helped that the girls were all encouraged 
to say goodbye to peers and teachers 
and to collect important belongings 
before they left their old schools. So far, 
the new schools have been providing 
regular updates to Anna, which has 
helped ease Anna’s concerns. 
The above examples show how the key 
principles for including and supporting 
children, young people and their families 
affected by homelessness, as presented 
earlier, can be put into action. They affirm 
the importance of working in partnership 
with community services and families. 
The following section, in providing 
information about the resources available 
in schools and in the community, will 
help schools identify local priorities for 
the development of partnerships.
.
Tips for teachers…
•  get to know each student and 
take notice of changes in their 
behaviours or attitudes
•  act on the first sign of any problems 
emerging – refer students to 
appropriate support such as a 
Primary Welfare Officer, Student 
Wellbeing Coordinator or to Student 
Support Services 
•  promote resilience by including 
lessons on life and social skills 
within the school curriculum
•  help students who may have 
low literacy levels to use other 
mediums such as drama, 
drawing or painting to express 
themselves in the classroom
•  find alternative ways of helping 
students to complete homework 
•  develop positive relationships with 
the student’s family or carers and 
talk to them regularly.
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In improving the educational experiences 
and outcomes of students affected by  
homelessness, schools should have a 
good knowledge of housing and other 
support services available to them and 
their students. It is also important to 
be aware of the limits to the capacity of 
these services to find appropriate long-
term housing for all students who may 
need it. 
This section provides introductory 
information about the range of 
resources available to schools and 
their students, both within schools and 
the community. Most regions have a 
range of participating networks that can 
facilitate the building of relationships and 
provide a school with high-quality, local 
knowledge fairly quickly. Community-
based services, typically available in 
every region throughout Victoria, are also 
described because, while every region 
is different, these descriptions may be 
useful as a checklist for confirming that 
key relationships are in place. Financial 
resources like grants and subsidies 
that may be available to support 
students affected by homelessness are 
canvassed and the legal issues that 
schools may face in supporting these 
students are also explained. This section 
concludes with a list of online resources 
and further reading opportunities. 
Schools can help to engage students 
affected by homelessness by using 
Student Support Groups, Individual 
Education Plans and student mapping 
tools. Appendix 4 contains pro forma 
tools and templates that may be useful.
Accessing support and 
advice 
In schools
Support for students with additional 
learning and wellbeing needs is 
available in schools. Schools may have 
access to student health and wellbeing 
staff, including: 
•	Student Wellbeing Coordinators 
•	Primary Wellbeing Officers 
•	school chaplains and pastoral care 
workers
•	school-appointed health and 
wellbeing staff
•	Student Support Services Officers 
(psychologists, social workers, 
guidance officers, speech 
pathologists and visiting teachers)
•	primary and secondary school 
nurses.
Managed Individual Pathways  
Over $15 million per annum is 
distributed to Victoria’s government 
schools under the Managed Individual 
Pathways (MIPs) initiative. This 
initiative ensures that all students in 
Years 10–12 in Victorian government 
schools are provided with individual 
pathway plans and associated support 
to enable a successful transition 
through the post-compulsory years 
to further education, training or full-
time employment. Additional support 
is provided to students at risk of 
disengaging or not making a successful 
transition to further education, training 
or secure employment. From 2009, 
through the Wannik Education Strategy 
for Koorie Students, MIPs funding is 
also provided to all Koorie students in 
Years 8 and 9.
Appropriate support and referrals 
must be provided to early school 
leavers at point of exit from school. 
 5  Resources
Tips for student 
wellbeing staff…
•  let students know that it is OK for 
them to ask for help
•  help students tell their story and 
to recognise the strengths and 
achievements within their family 
and themselves
•  listen to students’ feelings and 
fears; treat them as individuals and 
consider their needs
•  ask them about their feelings of 
safety and treat all safety concerns 
seriously
•  follow-up whenever students do 
not attend school
•  respect the privacy and 
confidentiality of both students 
and carers, and provide access to 
Student Support Service Officers 
where required
•  provide information about other 
services and supports; make 
referrals as needed
•  help students determine who they 
can contact to seek the support 
they need
•  encourage and assist students 
to participate in sport and 
recreational activities
•  provide information about 
homelessness that is relevant 
to students’ developmental and 
emotional needs
•  assure students that many families 
experience problems during their 
lives
•  ensure that support for students is 
extended beyond the initial crisis 
period
•  implement anti-bullying strategies 
in the school – students affected by 
homelessness are prone to feeling 
isolated.
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Schools are also required to follow-
up with all early school leavers 
six months after exit and refer 
students who are not in education, 
training or full-time employment 
to other appropriate agencies to 
re-engage them with educational, 
training or employment options. 
MIPs aim to help young people make 
a smooth transition from compulsory 
schooling to further education, training 
and employment; develop skills to 
manage their pathways throughout 
their working lives; and develop 
their knowledge, understanding 
and experience of opportunities in 
education, training and employment. 
A Student Mapping Tool (see Appendix 
4) has been developed to help 
schools identify students who have 
characteristics that are known to 
increase the risk of leaving school 
early, such as poor attendance and 
low literacy and numeracy levels. 
Additional support is provided to 
students at risk of disengaging or 
not making a successful transition to 
further education, training or secure 
employment. Students affected by 
homelessness are included in this 
group of ‘at risk’ students. Students 
participating in youth pathways 
programs in TAFE colleges or Adult and 
Community Education institutions also 
have pathways plans.
School Focused Youth Service  
SFYS coordinates preventative and 
early intervention strategies for children 
and young people, delivered through 
school and community clusters. Across 
Victoria, 41 coordinators work with 
school and community advisory groups 
and networks to ensure that services 
are coordinated and responsive to the 
needs of children and young people 
aged 10 to 18 years. 
Core components of the School 
Focused Youth Service are:
•	the establishment of linkages/
coordination between youth services 
(in schools and in the community), 
which are available to respond to 
the needs of children and young 
people. This includes community 
mapping, development of services, 
enhancement of the effectiveness 
of existing services, provision of 
information about service availability, 
and the establishment of protocols 
between services and schools 
•	the capacity to use brokerage funds 
to purchase services that respond to 
identified gaps in the availability of 
services. Gaps in service availability 
are identified by schools and 
community clusters and will vary 
from cluster to cluster according to 
both the available service mix and 
the needs for various service types. 
Note that funds are limited and are 
generally used to support group 
programs or strategies, rather than 
individual students. Funds are not 
intended to replace the provision of 
any existing services. 
For more information, visit www.
education.vic.gov.au/healthwellbeing/
wellbeing/sfyouthservices/default.htm 
or www.sfys.infoxchange.net.au
Professional development  
Professional learning is important 
for all staff who respond to students 
and their families affected by 
homelessness, including reception 
staff, administrators, ancillary staff, 
classroom teachers, school nurses, and 
wellbeing coordinators. Professional 
learning can raise awareness of 
homelessness and the school’s capacity 
to address the barriers to learning that 
homelessness presents. Classroom 
teachers need to be supported by a 
planned, sequential and detailed 
whole-of-school approach to including 
students, including appropriate 
professional learning strategies. 
The Australian Childhood Foundation 
(www.childhood.com.au) may be 
available to assist with professional 
learning in schools. The Foundation 
provides accredited online training to 
enhance the capacity of school and 
early childhood personnel to effectively 
respond to the needs of children and 
young people who have experienced 
abuse and trauma. A sizeable 
proportion of children and young 
people affected by homelessness have 
experienced abuse and trauma. Similar 
professional development services are 
offered by Take Two (www.berrystreet.org.
au/index.cfm?p=2665), Childwise (http://
www.childwise.net/training_and_support), 
and the Centre for Excellence (http://www.
cwav.asn.au/learning/default.aspx). 
The following community service 
organisations will be able to 
provide free or low-cost professional 
development for schools about 
homelessness and how it can affect 
students’ learning.
In the community 
Schools must have strong and 
active links and partnerships with 
a range of local community service 
organisations, as this will help it 
make effective referrals, access good 
advice, and participate in coordinating 
the provision of appropriate support 
to students. The following list of 
organisations with which schools 
may wish to develop a relationship is 
not exhaustive. Each school should 
make enquiries locally to confirm the 
range of services available to the 
school and its students. The School 
Focused Youth Service can support 
schools to build relationships with 
community service organisations.
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Homelessness Assistance Services 
Across Victoria, there are 141 
homelessness assistance services 
provided by a range of local community 
service organisations, which are funded 
by the Department of Human Services. 
These include specialised responses 
for women and children affected by 
family violence, young people, women 
and Indigenous people. Each service 
operates in a slightly different way; 
however, all services work together in 
Local Area Service Networks (LASNs) 
to ensure that clients have a clear 
entry point into what can sometimes 
be a complex service system. These 
common entry points also ensure 
that consistent initial assessments 
are offered and access to services is 
coordinated. Access to the service 
system can be arranged by accessing 
www.housing.vic.gov.au/homelessness-
and-family-violence/getting-help
The range of services offered by 
homelessness assistance services 
includes:
•	Initial Access Points are entry points 
into the homelessness service 
system. They may also provide 
support, advocacy, housing, financial 
advice and material aid services. 
•	Support – a range of supports are 
available to students and families 
experiencing homelessness. They 
include but are not limited to case 
management, family reconciliation, 
private rental brokerage and referral 
to specialist services, such as mental 
health, drug and alcohol and disability 
services. The case manager, sometimes 
known as the support worker, 
provides information, advocates for 
and facilitates access to services and 
community resources and monitors and 
evaluates the progress made. 
 
•	Housing Establishment Funds assist 
with payment of bond, rental arrears 
or the like.
•	Housing – crisis accommodation 
meets immediate crisis needs by 
providing short-term stays in shared 
residential accommodation or 
individual properties. Transitional 
housing offers medium-term 
accommodation while families or 
independent young people locate 
to long-term affordable housing. 
While living in crisis and transitional 
housing, support is available 
to assist people overcome their 
difficulties and to sustain long-term 
tenancies.
Children’s Support Workers form part of 
the homelessness assistance workforce. 
They are based in refuges and outreach 
family violence services and can offer 
services directly to children. Workers’ 
roles vary across organisations but can 
include provision of hands-on support 
for children, running groups and 
providing resources for children. 
Regional Children’s Resource Programs 
operate in every region across Victoria. 
Their job is to provide support to 
workers, to help them provide support 
to children accompanying adults in 
homelessness assistance services. They 
can provide secondary consultation, 
information on how the homelessness 
service system works and a range of 
resources for working with children in 
families affected by homelessness.
Homelessness assistance services 
may have limited capacity to provide 
services for students at risk of 
homelessness due to high demand for 
services. For more information about 
homelessness assistance services, visit 
www.homelessness.vic.gov.au or www.
dhs.vic.gov.au
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Centrelink 
Centrelink is often the first service to 
learn that a family or young person has 
become homeless, which makes it an 
important part of the service system. 
Schools sometimes use Centrelink to 
correspond with a family or young 
person with whom the school has lost 
contact. Centrelink has Privacy Officers 
who can facilitate contact between 
young people, families and third 
parties. Contact a Centrelink office to 
arrange this.  
Centrelink has many procedures and 
services in place to help homeless and 
‘at risk’ people, including a network of 
specialised staff, such as Social Workers, 
Indigenous Service Officers, Multicultural 
Officers, Centrelink Community Officers 
and Youth Service Officers. Centrelink is 
party to the Youth Protocol agreed by 
relevant federal and state government 
departments in 2004. The Youth Protocol 
is an agreement concerning assessment, 
case management and support for 
unsupported homeless young people 
claiming income support. It targets 
young people aged 17 years and under 
who are homeless or unsupported; 
those aged 15–17 considered to be 
‘at risk’; and young people subject to 
supervision orders. It aims to clarify 
responsibilities shared between the states 
and Centrelink. In Victoria, young people 
who are assessed as being ‘at risk’ by 
Centrelink Social Workers are referred to 
the Department of Human Services for 
appropriate support and intervention. 
Centrelink is sensitive to, and flexible 
about, the varying needs of people 
of all ages who are homeless or at 
risk of homelessness. It can connect 
those at risk of or experiencing 
homelessness with local community 
service organisations offering 
help with finding accommodation 
and overcoming barriers that may 
be affecting people’s lives. 
Centrelink can also help people to 
access appropriate income support, 
establish proof of identity and provide 
intensive personal support. For more 
information, visit www.centrelink.gov.au
Reconnect 
Reconnect is a community-based 
early intervention service designed 
to assist young people aged 12 
to 18 years who are homeless or 
at risk of homelessness and their 
families. Available in most but not all 
parts of Victoria, Reconnect assists 
young people to stabilise their living 
situation and to improve their level 
of engagement with family, work, 
education, training and their local 
community. It can provide counselling, 
mediation and practical support to the 
whole family; and it can also ‘buy in’ 
services to meet the individual needs 
of clients, such as specialised mental 
health services. For more information, 
visit www.fahcsia.gov.au/sa/housing/
progserv/homelessness/Pages/
reconnect.aspx   
A database of service providers is also 
available from www.frmp.org.au
Career and transition support initiatives 
Career and transition support programs 
aim to assist young people to make 
a successful transition from school 
to further education, training or 
employment. These services can 
be provided by a range of different 
providers, including community service 
organisations, education providers 
and Registered Training Organisations 
(RTOs). Assistance offered to young 
people generally includes careers 
counselling, advice on courses, 
practical assistance in enrolling in a 
course or finding a work placement 
and the development of skills. To 
find out more about the career and 
transition support programs available 
locally, talk to a social worker at 
Centrelink, or call the youth services 
team at the local council.
Local government youth services  
Local governments operate youth 
services across the state. Such youth 
services typically provide a range of 
participation opportunities, support, 
recreation and assistance programs 
and other services for young people. 
Many can offer individual outreach and 
support to young people affected by 
homelessness. Some local governments 
support a youth hub, which contains a 
variety of youth services that can all be 
accessed from the one central place. 
Community health centres 
Community health centres operate 
in most local government areas in 
Victoria and provide a broad range 
of services and programs relevant 
to students and families affected by 
homelessness. These vary across 
centres but usually include counselling, 
allied health services, health promotion 
activities, family services, youth 
services and other support programs. 
Many community health centres, 
particularly in rural areas, have other 
services co-located on their sites.�
Child FIRST 
The purpose of Child FIRST is to 
ensure that vulnerable children, young 
people and their families are linked 
effectively into relevant services. Child 
FIRST sites have been established in 
24 locations in Victoria to provide a 
central, community-based referral point 
to a range of community-based family 
services and other supports. For more 
information, visit http://www.cyf.vic.gov.
au/family-services/child-first
Best Start  
Best Start is an early years initiative, 
emphasising prevention and early 
intervention. Thirty Best Start sites 
operate across Victoria, six focusing 
specifically on Aboriginal communities. 
Best Start aims to improve the 
health, development, learning and 
wellbeing of Victorian children aged 
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0–8 years. It supports families, carers 
and communities to provide the best 
possible environment, experiences 
and care for young children. It also 
supports communities, parents and 
service providers to improve universal 
early years services in response to 
local needs. 
Financial counselling services 
Consumer Affairs Victoria offers a 
referral helpline service for members 
of the public wishing to contact a 
financial counsellor. The telephone 
number is 1300 55 81 81.
Drug and alcohol services 
A range of services and supports are 
available to those seeking information 
about drugs, counselling services, 
treatment and services in Victoria. An 
online service directory is available at 
www.health.vic.gov.au/drugs/index.htm
Adult community education programs  
Adult Community Education (ACE) 
provides a range of education 
activities, ranging from basic literacy 
and numeracy to Year 12 equivalent 
courses, and higher level vocational 
education and training such as a 
Certificate III qualification. Courses are 
typically designed to help students to 
re-engage with learning in an informal 
setting, develop new skills and move 
towards other studies or work. There 
are more than 350 ACE organisations 
in Victoria, many of which are also 
Registered Training Organisations. To 
find out more, visit www.vic.gov.au/
education/adult-community-education-
ace/ace-providers.html
Neighbourhood houses and learning 
centres 
Neighbourhood houses and learning 
centres provide social, educational 
and recreational activities for 
their communities in a welcoming 
supportive environment. There are 360 
or so neighbourhood houses across 
Victoria covering just about every town 
and suburb in Victoria. You can find 
your local neighbourhood house at 
www.anhlc.asn.au/find
Child and Adolescent Mental Health 
Services 
In Victoria, specialist Child and 
Adolescent Mental Health Services 
(CAMHS) respond to children and young 
people experiencing complex and severe 
mental health problems. CAMHS also 
play a lead role in promoting quality 
mental health responses in other sectors. 
CAMHS staff can provide advice to 
schools about how to support students 
experiencing mental health difficulties. 
For more information, visit www.health.
vic.gov.au/mentalhealth/camhs/index.htm
Headspace 
Headspace provides mental health 
support, information and services 
to young people and their families 
across Australia. There are seven 
Headspace sites in Victoria. The focus 
of Headspace is early intervention 
for young people aged 12–25 years. 
Headspace can offer advice or support 
over the phone. To find the Headspace 
closest to you, visit www.headspace.
org.au or call (03) 8346 8213
Community Information Centres 
Community Information Centres 
(CICs) provide personal community 
information services. Many provide 
additional core services, such as Tax 
Help and the provision of emergency 
relief. Most provide free ancillary 
services such as legal advice, tenancy 
advice and accountancy advice. Most 
CICs compile and manage their own 
local information databases. They also 
provide a wide range of pamphlets 
about the range of community services 
available in their local areas.
Mentoring 
The Victorian Youth Mentoring Alliance 
represents the entire spread of youth 
mentoring programs operating in 
Victoria, including community-based 
programs, school-based programs, 
and cultural and faith-based programs. 
Local mentoring programs are listed at 
www.youthmentoringvic.org.au
Migrant resource centres 
Migrant resource centres are located 
in every region where there is a 
significant presence of newly arrived 
or established migrant groups. Migrant 
resource centres can offer information, 
support groups, advocacy and other 
culturally appropriate services to assist 
newly arrived and established groups 
to settle effectively into Australian life. 
 Appendix 3 provides a checklist of the 
types of community services that you 
can reasonably expect to find in your 
region. 
Advocacy for young 
people and families
A range of services and organisations 
specialise in advocacy and the 
development of policy in areas relevant 
to students and their families affected 
by homelessness. Some of these are 
listed here although, as with the list of 
services and programs available in the 
community, this is not an exhaustive list. 
 
Youth Affairs Council of Victoria  
YACVic is the peak body for young 
people’s issues in Victoria. For more 
information, visit www.yacvic.org.au 
Council to Homeless Persons 
The Council to Homeless Persons 
(CHP) is the peak Victorian body 
representing individuals and 
organisations with a stake or interest 
in homelessness. CHP works towards 
ending homelessness through 
leadership in policy, advocacy and 
sector development. For more 
information, visit www.chp.org.au 
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Centre for Multicultural Youth 
The Centre for Multicultural 
Youth (CMY) advocates for young 
people from migrant and refugee 
backgrounds. CMY has considerable 
experience in working with schools 
and can provide support and advice 
to schools interested in supporting 
refugee students, providing tutoring, 
homework clubs and other such 
initiatives. For more information, visit 
www.cmy.net.au 
Asylum Seeker Resource Centre 
The Asylum Seeker Resource 
Centre provides aid, advocacy 
and health services to asylum 
seekers in Victoria. For more 
information, visit www.asrc.org.au 
Youth Disability Advocacy Service (YDAS) 
YDAS works alongside young people 
with disabilities aged 12 to 25 years 
to raise awareness of their rights and 
supports them to achieve what they 
want. It provides one-on-one support 
through an individual advocacy service 
and also works on broader social 
issues affecting young people with 
disabilities through systemic advocacy. 
Systemic advocacy is directed by the 
YDAS steering committee comprised 
exclusively of young people with 
disabilities from across Victoria. For 
more information, visit www.ydas.org 
Victorian Indigenous Youth Affairs 
Council (VIYAC) 
VIYAC is a statewide network of 
volunteer Indigenous young people 
aged 12 to 25 years who provide a 
voice to government and community on 
issues of importance to them. For more 
information, visit www.viyac.org.au 
Youthlaw (Young people’s legal rights 
centre) 
Youthlaw is a specialist community 
legal centre established as a 
partnership between private legal 
service providers and a community 
legal centre. Youthlaw provides free 
and confidential legal advice to young 
people up to the age of 25. Youthlaw 
is based at Frontyard Youth Services 
in central Melbourne. For more 
information, visit www.youthlaw.asn.au 
Rainbow Network 
The Rainbow Network is a group 
of workers who exchange ideas, 
information and resources about how 
best to support same-sex attracted, 
bisexual, queer and transgender young 
people. The network can help to develop 
partnerships between agencies and 
schools aimed at empowering young 
people to participate in decision-
making and community development. 
Local groups or services for same-
sex attracted, transgender, queer or 
questioning young people are listed at 
www.rainbownetwork.net.au/schools
WayOut  
WayOut, the Rural Victorian Youth 
and Sexual Diversity Project, aims 
to redress the isolation that same-
sex attracted young people face in 
their community and raise awareness 
about the nature and effects of 
homophobia. An initiative of WayOut 
is OUTthere, the Rural Victorian Youth 
Council for Sexual Diversity. OUTthere 
raises awareness, advocates, and 
provides information and resources to 
community and youth services, schools 
and government departments about 
issues facing same-sex attracted young 
people living in rural Victoria. For more 
information, visit www.wayout.org.au 
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Networks
As earlier explained, it is often useful to 
participate in local and regional networks 
as this can fast-track the building of 
relationships and provide a school with 
high-quality, local knowledge relatively 
quickly. Networks include:
Local Learning and Employment Networks 
(LLENs) 
LLENs bring together education 
providers, industry, community 
organisations, individuals and 
government organisations in order 
to improve education, training and 
employment outcomes for young 
people. A statewide network of 31 
LLENs focuses on young people aged 
15–19, with a particular emphasis on 
those at risk of not completing Year 12 
or its equivalent. Students affected by 
homelessness form part of the target 
group of LLENs. For more information, 
visit www.llen.vic.gov.au 
Local Area Service Networks (LASNs)  
As explained above, LASNs will 
provide clear entry points into 
the homelessness service system, 
ensure that initial assessments are 
consistent, and coordinate access 
to appropriate services. LASNs are 
new to Victoria. Chaired by DHS 
personnel, members include all 
funded homelessness assistance 
services in a regional area (mostly 
comprising up to five local government 
areas), including transitional housing 
managers, housing establishment 
fund managers, long-term community 
housing providers, etc. In some 
regions, representatives from school 
clusters may be invited to attend. 
Primary Care Partnerships (PCPs) 
There are 31 PCPs across Victoria. 
Each PCP is a voluntary alliance of 
service providers in the region whose 
aim is to improve relationships and 
achieve better health and wellbeing 
outcomes for their community. 
Participating service providers 
include divisions of general practice, 
hospitals, community health centres, 
health services, universities, schools, 
sporting clubs, churches, charities, 
and other government and non-
government organisations. Schools 
are welcome to join PCPs. 
Child and Family Services Alliances  
Child and Family Services Alliances 
are part of recent reforms to child and 
family services in Victoria. Alliances 
have three key functions: catchment 
planning, operational management, 
and coordination of service delivery at 
the catchment or local level. Alliances 
are, in effect, partnerships between 
key service providers that have contact 
with vulnerable children, young people 
and their families. In some instances, 
schools and other education service 
providers are part of the Alliances. 
Regional Youth Affairs Networks (RYANs) 
RYANs support youth services and 
the broader community to improve 
the wellbeing of young people 
across Victoria. RYANs bring together 
community members, youth service 
providers, young people and all levels 
of government with an interest in 
improving the lives of young Victorians. 
There are currently 16 networks 
across Victoria. For more information, 
visit www.youth.vic.gov.au/web21/
ofy/dvcofy.nsf/headingpagesdisplay/
regional+youth+affairs+networks
Local youth networks 
Local government youth services 
teams will often host a network of 
local service providers to collaborate 
and cooperate around the provision 
and integration of services for young 
people. Secondary school-based 
workers and programs are often 
members of these networks and make 
use of them to access information, 
as well as referral and collaboration 
opportunities. More information can be 
obtained from local governments.
Schools wellbeing networks 
Many networks and clusters of 
schools support school-based 
student wellbeing staff from the 
member schools to meet and share 
information and resources and 
establish partnerships for the provision 
of wellbeing services and programs. 
Some networks, particularly in rural 
areas, include state, Catholic and 
independent schools as members. 
These networks often link with 
a range of community services 
available to students and families.
Financial resources
Adequate resources are important 
to provide equality of education 
and to prevent intergenerational 
poverty. Resources required for an 
effective education can include school 
uniforms, books and stationery, camps 
and excursions, transport, sporting 
activities, other extracurricular activities 
and food. Where students and their 
families have difficulty contributing 
to essential education costs, principals 
are expected to discuss the range 
of support options available and to 
negotiate an appropriate alternative 
arrangement, such as discounts, 
waivers or payment by instalment. 
Student Resource Package 
Schools should be creative in using 
the Student Resource Package, 
where appropriate, to ensure that all 
students have every opportunity to 
learn at school or through another 
appropriate educational pathway. 
The Student Resource Package was 
introduced to Victorian government 
schools to bring about improvements 
in learning outcomes for students. 
It shifts the focus of funding to 
student outcomes and school 
improvement and aligns resources with 
individual student learning needs. 
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Parent payments 
While instruction in the standard 
curriculum is free for students in 
Victorian government schools, families 
are usually expected to contribute to 
the costs of their children’s education. 
There are three types of costs that 
families may be asked to meet: 
essential costs, optional extras and 
voluntary contributions. Essential 
costs include things like uniforms and 
textbooks and optional extras can 
include things like school photos and 
magazines. 
DEECD’s Parent Payments in Victorian 
Government Schools policy reminds 
schools of their obligation to give 
families a copy of the school’s policy 
regarding education costs, and clearly 
mark all requests for payment as being 
for either essential costs or optional 
extras.
For any voluntary financial 
contributions, an invitation to 
contribute can be issued once only and 
with only one reminder permitted. It 
is unlikely that students and families 
affected by homelessness will be 
able to make voluntary contributions. 
Detailed information about how funds 
will be spent must be provided, 
whether for essential, optional or 
voluntary costs, and requests for 
payments for essential costs and 
optional extras must be issued well 
in advance of the date for payment 
(a minimum of six weeks prior to the 
end of the previous school year). Visit 
www.education.vic.gov.au/management/
schooloperations/schoolcharges.htm 
Education Maintenance Allowance 
The Education Maintenance Allowance 
(EMA) provides assistance to low-
income families by helping with the 
costs associated with the education 
of their children. One half of the 
EMA is paid directly to the parents 
or carers through the school and 
the other half is paid to the school 
to expend on behalf of the student, 
following consultation with the parent 
or carer. Schools should be proactive 
in promoting the availability of the 
EMA and assisting families/carers or 
independent young people to submit 
an application for EMA. Visit www.
education.vic.gov.au/management/
financial/ema/ 
State Schools Relief Committee 
The State Schools Relief Committee 
can provide clothing and footwear 
to disadvantaged children attending 
government schools. Requests for 
assistance must be authorised by the 
school principal. Students and their 
families or carers do not contact the 
Committee directly. Visit www.ssrc.net.au 
Income support from Centrelink  
The independent rate of Youth 
Allowance can be provided to young 
people for whom it is ‘unreasonable to 
live at home’. Centrelink social workers 
undertake comprehensive assessments 
of young people to ascertain if it 
is unreasonable for them to live at 
home. They also provide support, 
counselling and referral to other 
services for young people who are in 
difficult circumstances. Some families 
in receipt of income support may also 
be eligible for a telephone allowance 
and internet allowance which can 
support participation in education. The 
application form can be downloaded 
from www.centrelink.gov.au/internet/
internet.nsf/forms/sy015.htm
Education Tax Refund 
Eligible parents, carers, legal guardians 
and independent students can get 
50 per cent back on some education 
expenses. This includes items like 
computers, educational software, 
textbooks and stationery. Refunds 
of up to $375 for primary students 
and $750 for secondary students are 
available. Generally, those people in 
receipt of Family Tax Benefit A, Youth 
Allowance or selected other income 
support payments will be eligible. 
Receipts must be kept for inclusion 
in the family’s annual income tax 
return. Families who are not required 
to complete an income tax return 
can complete a separate form which 
is available from any tax office. Visit 
www.educationtaxrefund.gov.au
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No Interest Loans Schemes (NILS) 
No Interest Loans Schemes provide 
interest-free loans for individuals or 
families on low incomes. NILS are 
community-based programs that 
enable people to access fair, safe 
and equitable credit for the purchase 
of goods and services. To find 
the closest NILS, visit http://www.
goodshepvic.org.au/www/385/1001127/
displayarticle/1002413.html 
 
Counting the Kids Brokerage Fund 
Odyssey House manages a 
brokerage fund, funded through the 
Commonwealth Government’s National 
Illicit Drug Strategy. The fund can 
provide grants of up to $2,500 to 
individual students whose lives are 
impacted by parental drug or alcohol 
problems. Applications must be 
completed and submitted by a worker 
such as a drug and alcohol worker 
or teacher. There is no direct contact 
between the student, their family and 
Odyssey House. It is a condition of 
the grant that the student’s primary 
carer is engaged in a drug and alcohol 
treatment service. Visit www.odyssey.
org.au/brokerage 
 
Creating Connections Employment and 
Education Pathways 
Creating Connections Employment 
and Education Pathways (CEEP) is a 
brokerage fund that homelessness 
assistance workers can access to 
help their clients, including homeless 
students, to engage or continue in 
education (or training or employment). 
Applications are accepted several 
times each year. Once an application 
is approved, small amounts of money 
can be accessed and used to purchase 
books, a desk, chair, help with 
transport to school or the like. Ask the 
regional Department of Human Services 
office for more information about how 
to access CEEP. 
Low cost computers  
Low-cost computers are generally 
available to people holding 
a Centrelink health care card. 
Organisations offering low-cost 
computers include Green PC and Work 
Ventures. Visit www.greenpc.com.au 
and www.workventures.com.au 
Legal issues
It is important that independent 
young people are easily able to enrol 
in school and arrange permission to 
attend excursions, camps and the like, 
so as to minimise any disincentives for 
their full participation in education.
The	Victorian Government Schools 
Reference Guide provides general 
advice about parental responsibility 
for children and procedures in relation 
to students who are minors and living 
independently from parents and other 
guardians. For further information, visit 
www.education.vic.gov.au/management/
governance/referenceguide/enviro/4_6.htm 
When a student is living separately and 
independently from parents/guardians, 
schools should be mindful that it may 
be inappropriate to ask for parental 
consent and/or this may be difficult 
and time-consuming to obtain. 
While there is no minimum age for 
students providing their consent to 
decisions involving the school, schools 
should consider the following when 
determining whether a student can 
provide their own consent:
•	the student’s age 
•	the student’s maturity 
•	the student’s autonomy
•	the student’s understanding and 
the nature of the decision for which 
consent is sought
•	the best interests of the student.
Where a principal is satisfied that 
a student can provide their own 
consent, the student may complete 
and sign enrolment forms and enter 
into agreements with the school 
about such things as the purchase 
of educational and school material, 
including textbooks and stationery, 
and the payment for required 
curriculum options and camp/
excursion expenses. In relation to 
medical treatment and participation in 
outdoor education activities, including 
camps and excursions, these students 
may give effective consent if they 
fully comprehend the nature and 
consequences of whatever is proposed.
A report to the Department of Human 
Services – Child Protection should be 
made where a student who is living 
independently does not appear to have 
sufficient understanding, intelligence 
or maturity to be capable of making 
decisions about participation in school 
events and activities.
In some instances, such as when 
a student is staying at a friend’s 
house because he or she is unable 
to return home, and a principal does 
not consider the student can be 
considered sufficiently mature to be 
living separately and independently, 
it is possible that a person with 
whom the student is normally or 
regularly residing could enrol the 
student and provide the necessary 
consents and permissions related to 
school activities after completion and 
submission of a Statutory Declaration 
for Informal Relative Carers. For more 
information, visit http://www.education.
vic.gov.au/management/governance/
referenceguide/enviro/4_6.htm and 
http://www.ocsc.vic.gov.au/publications/
parents_resources.htm 
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Online resources and 
further reading
The national clearing house of 
information about homelessness 
provides a website for sharing 
information and good practice 
solutions for the homelessness 
services sector in Australia. 
For more information contact: 
www.homelessnessinfo.net.au
The third national census of homeless 
school students was undertaken in 
2006. An executive summary of the 
findings of the census are reported at 
www.fahcsia.gov.au/sa/housing/pubs/
homelessyouth/youth_homelessness/
Documents/exec_sum.htm 
Nationally, data is also collected from 
homelessness assistance services, 
including data about homeless children 
using these services in 2004–05. Visit 
www.aihw.gov.au/publications/aus/
bulletin48/bulletin48.pdf 
‘Project i’ is arguably the most 
significant longitudinal research 
project involving homeless young 
people in Australia’s history. It involved 
exploring young people’s pathways in 
and out of homelessness, their family 
relationships, friendship and support 
networks, experiences with services, 
housing history, sexual experiences, 
drug and alcohol use, and risks to 
their health and wellbeing (particularly 
HIV and hepititis C). Young people in 
Melbourne and Los Angeles participated 
in the project over a five-year period. 
To find out more about the project, visit 
www.kcwh.unimelb.edu.au/research_
old/themesprojects/sei/project_i
A range of resources about the 
experiences of homeless children and 
services and programs that may be 
appropriate for them can be accesssed 
at www.homelesskidscount.org 
General information about issues 
affecting young people can be 
obtained from the Australian 
Clearinghouse of Youth Studies (www.
acys.info/home); while information 
about family wellbeing can be 
obtained from the Australian Institute 
of Family Studies (www.aifs.gov.au). 
Visit the Foundation for Young 
Australians incorporating the Education 
Foundation at www.fya.org.au
About how schools can help 
Effective Strategies to Increase 
School Completion and A Guide to 
Help Increase School Completion 
together outline a suite of 
commitments and school-wide 
and student-focused strategies to 
address the needs and improve the 
outcomes of students most at risk 
of early leaving. Visit http://www.
education.vic.gov.au/sensecyouth/
careertrans/effectivestrategies.htm
Effective schools are engaging schools: 
Student engagement policy guidelines 
promotes engagement, attendance and 
positive student behaviours in Victorian 
government schools. Visit http://www.
education.vic.gov.au/healthwellbeing/
wellbeing/engagement/default.htm
Two excellent resources by the Office of 
the Child Safety Commissioner are:
• Calmer classrooms: A guide to 
working with traumatised children, 
2007
• Great expectations: Supporting 
children and young people in out of 
home care to achieve at school, 2008 
Visit http://www.ocsc.vic.gov.au/
publications/parents_resources.htm
For more information on the role of 
schools and the policies which support 
schools in fulfilling this role, visit www.
education.vic.gov.au/supportingschools
Resources for students 
Kid’s helpline: 1800 55 1800
Students can access youth-friendly 
information about available services and 
programs at www.youthcentral.vic.gov.au 
Mental health resources for students:
counsellors online:  
www.kidshelp.com.au
depression and young people:  
www.ybblue.com.au 
all aspects of depression in the 
community: www.depression.com.au
helping young people lead happier lives: 
www.inspire.org.au
Frontyard Youth Services are located 
in central Melbourne but delivers 
information and resources across the 
state. Visit www.frontyard.org
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Curriculum materials 
Curriculum on homelessness and 
on building resilience to prevent 
homelessness is available from a 
range of sources, including:
•	 	Crossing the Bridge: Overcoming 
entrenched disadvantage through 
student-centred learning, Education 
Foundation and R.E. Ross Trust, visit 
www.educationfoundation.org.au 
•	 	Education resource pack: Identifying 
and avoiding abusive and violent 
relationships, Years 11–12, Australian 
Government 2004
• Feeling Safe, Being Strong: Helping 
children build safe, happy and healthy 
relationships: curriculum that can assist 
children in Years 3 and 4 manage their 
difficult emotions arising in response 
to family violence, Bethany Family 
Support.
Additional resources (albeit developed 
for a North American audience) are 
available from www.mnhomelesscoalition.
org/resources/curriculum and http://
bridgecommunities.org/What-we-do/
Homeless-Curriculum.html
Building partnerships 
Resources to support schools in working 
in partnerships with community service 
organisations are available at https://
portal.eduweb.vic.gov.au/collaboration/
teams/communitypartnership/Pages/home.
aspx 
The Partnerships Analysis Tool produced 
by Vichealth is available at http://www.
vichealth.vic.gov.au/Resource-Centre/
Publications-and-Resources/VicHealth-
General-Publications.aspx
See also Beyond the Classroom: Building 
New School Networks (2008) by Rosalyn 
Black, published by ACER Press.
Young people from culturally and 
linguistically diverse backgrounds 
Young people with refugee backgrounds 
are over-represented among homeless 
students. The following resources provide 
ideas about how to prevent and respond 
to homelessness among young people 
with refugee backgrounds: 
• School’s in for refugees: Whole-school 
guide to refugee readiness (2004, 
Victorian Foundation for Survivors of 
Torture
• Strengthening Outcomes: Refugee 
students in government schools, DEECD 
(2008) acknowledges the extra support 
needed to deal effectively with the 
challenges faced by young refugees 
in settling into school and remaining 
engaged in education.
Curriculum materials
The American National Centre for 
Homeless Education (NCHE) is 
a clearing house of information 
for people seeking to remove or 
overcome educational barriers and 
to improve educational opportunities 
and outcomes for children and young 
people experiencing homelessness. 
NCHE supports educators and service 
providers by producing training 
and awareness materials. Find out 
about NCHE resources at www.
serve.org/NCHE/products_list.php 
The American National Association for 
the Education of Homeless Children and 
Youth (NAEHCY) is a national grassroots 
membership association connecting 
educators, parents, advocates, 
researchers and service providers to 
improve the educational outcomes of 
homeless children and young people. 
It accomplishes its goals through 
advocacy, partnerships and education.
Visit www.naehcy.org 
Imagine the possibilities: Sourcebook for 
educators committed to the educational 
success of students experiencing 
homelessness,	is published by WestEd, 
a non-profit agency in the US. It can be 
ordered from www.wested.org/cs/we/view/
rs/552. For further information about 
educating homeless students, visit www.
wested.org/cs/we/print/docs/431 
Chapin Hall is an independent policy 
research centre in Chicago whose 
mission is to build knowledge that 
improves policies and programs 
for children and young people, 
families, and their communities. It 
produces research reports about 
homeless students in schools. Visit 
www.chapinhall.org/research/areas/
Schools%20and%20School%20Systems
The website of the Homeless Student 
Assistance Program, established in St 
Clair County, Michigan, enables video 
materials explaining homelessness 
and its impact on students to be 
downloaded. Visit www.sccresa.
org/countyeducation/districts/
homelessstudentassistanceprogram
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Accompanied child 
or young person 
Children aged 17 years and under who present to a homelessness assistance service in the company of their 
parent(s), family members or other guardian(s) to seek assistance with housing-related issues. Commonly, 
accompanied children present with a lone female parent or guardian. In 2004–05, 44 per cent of accompanied 
children were aged 0–4 years.
Behavioural issue/s Problematic issues relating to a child’s/young person’s behaviour which may seriously impact their education.
Brokerage funds There are at least three applications of the term brokerage. Service brokerage is about both access and 
payment. Access refers to the ability on the part of the support worker to arrange for other services to be 
delivered, usually by using established networks with other service providers. Payment is about the ability 
to pay for services required by a particular child or young person. A third application of the term brokerage is 
flexible brokerage funds. This refers to access to a pool of funds which are earmarked for incidental expenses 
and can be used to respond to the emerging needs of children and young people.
Carers The primary person(s) caring, or responsible, for a child or young person.
Case management Case management is the predominant form of service delivery adopted by homelessness assistance 
service workers. It generally involves the following basic steps: client intake, assessment, case planning, 
implementation of case plans, monitoring and evaluation, termination and follow-up. 
Centrelink The Commonwealth government agency which manages social security payments.
Community service 
organisations 
Non-government and not-for-profit organisations provide services which assist or benefit the community 
through direct assistance, support or advocacy. These services can be, but are not necessarily, contracted 
by the Commonwealth or state governments. Some types of community service organisations that are 
most relevant to children, young people and their families affected by homeless are explained in Section 5. 
Homelessness assistance services are examples of community service organisations.
Crisis housing Temporary housing, for up to six weeks, provided to homeless people who are in crisis. Crisis housing is 
sometimes in the form of a refuge, shared residential accommodation or individual properties, and is usually 
managed by a homelessness assistance service. 
DEECD Victorian Department of Education and Early Childhood Development.
DHS Victorian Department of Human Services.
Domestic and 
family violence
Domestic violence occurs when one partner in an intimate relationship attempts by physical or psychological 
means to dominate and control the other. It is generally understood as gendered violence and is an abuse of 
power within a relationship or after separation. In most cases, the offender is male and the victim female. 
Family violence is the term preferred by many Indigenous communities. ‘Family’ covers a diverse range of ties 
of mutual obligation and support, and perpetrators and victims of family violence can include, for example, 
aunts, uncles, cousins and children of previous relationships.
A wide range of behaviours may be involved in domestic or family violence, including physical, sexual, 
spiritual, verbal, emotional, social and economic abuse.
Early intervention Early intervention refers to the provision of support at an earliest possible stage of homelessness, for 
example, when the first warning signs of potential or actual homelessness become apparent. Early 
intervention is sometimes confused with timeliness, that is, the need to respond promptly to a child or young 
person. Timeliness is important regardless of the stage of homelessness being experienced by the child or 
young person.
Education 
Maintenance 
Allowance
The Education Maintenance Allowance (EMA) is granted by the Victorian government to provide families on a 
low income with financial assistance to support their child’s education up to the age of 16.
Family breakdown Events that result in a family being unable to live together.
Good practice Patterns of action that result in superior outcomes being achieved.
Guardian The person legally responsible for a child or young person.
HEF The Housing Establishment Fund is a source of funding available to people who are homeless, or whose 
housing is in crisis. To access HEF, contact your local homelessness assistance service.
Homelessness 
assistance services 
Services that work to assist people who are homeless or at risk of homelessness. Many of these services 
have previously been known as Supported Accommodation and Assistance Program (SAAP) services. 
Independent young 
person
See unaccompanied young person.
Individual 
Education Plan
An Individual Education Plan (IEP) describes a set of strategies to address the particular educational needs of 
the child or young person who is at risk of social harm. For schools in Victoria, it is compulsory to prepare an 
IEP for every student who is in out-of-home care.
LLENs Local Learning and Employment Networks connect Victorian employers, education and training providers, 
government groups, agencies and individuals to help link schools and the education system with training and 
employment.
Glossary
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Mentoring Mentoring is a type of support often provided to children or young people. Mentoring involves the child or 
young person being matched to an adult who can provide ongoing support and role-modelling in the context 
of a relationship of trust.
MIPS In Victoria, the Managed Individual Pathways (MIPs) initiative ensures that all students aged 15 years and 
over in government schools are provided with individual pathways plans with associated support as a means 
to continued education, training or full-time employment. MIPs are career and pathways plans organised 
for each student from Year 10 onwards. The MIPs plan is developed by the school in consultation with the 
student.
Prevention Prevention refers to universal interventions (designed for all children and young people) and targeted 
interventions (designed for children and young people who have one or more risk factors for homelessness) 
that build the resilience and capacity of children and young people. Interventions that prevent homelessness 
can also serve to prevent a range of other social ills. 
Regional offices 
(DEECD)
DEECD has nine regional offices in Victoria. Regional offices translate the Department’s goals and priorities 
into a reality for children and young people. They do this by building the capacity of schools in a region, 
strengthening partnerships, providing advice and deploying regional resources, among other things. 
Resource directory A list or guide of community services available in a given area. Resource directories are usually organised by 
suburb or geographic region.
Risk factor/s Aspects of a young person’s life circumstances or character which might place them at greater risk of 
experiencing a range of social harms such as homelessness or leaving school early.
Rough sleepers Anyone with literally nowhere to stay and who is forced to sleep outside, on the street or in a swat.
School based 
apprenticeships
School-based apprenticeships and traineeships are a pathway for students within Vocational Education and 
Training (VET) in Schools, which combines the VCE or the VCAL with a nationally accredited training certificate 
and part-time employment.
School Focused 
Youth Service
The School Focused Youth Service (SFYS) aims to assist schools and agencies develop partnerships and 
improve existing relationships which support young people 10–18 years old in continuing their education. A 
core activity of School Focused Youth Service is the provision of brokerage funds.
Secondary 
consultation
Secondary consultation is the provision of clinical advice and support to professionals who are working with 
a child or young person, by a specialist who may not have met the child/young person concerned. Its intent 
is to assist the primary worker to better meet the needs of the child/young person. Secondary consultation is 
often advice provided over the phone.
Sleeping rough See ‘rough sleepers’.
Squatting Staying, sleeping or living in a property without a legal right to be there.
State Schools 
Relief Committee
The State Schools Relief Committee can provide clothing and footwear to disadvantaged children attending 
Victorian government schools. 
Student 
Engagement Policy
All Victorian government schools are required to develop a Student Engagement Policy, which articulates the 
school community’s shared expectations in the areas of student engagement, attendance and behaviour.
Student Mapping 
Tool
The Student Mapping Tool is a tool available to primary and secondary schools that can utilise student data 
to identify students who may be at risk.
Student Support 
Group
A Student Support Group (SSG) consists of school-based and non-school representatives with a direct role 
in the care of the child or young person. The responsibilities of the SSG are to identify the student’s needs, 
develop an Individual Education Plan, discuss the plan with teachers and provide support to implement the 
plan, provide advice to the principal concerning the additional educational needs of the student and the 
types of resources required to meet these needs and review and evaluate the student’s program on a regular 
basis as determined by the group, and at other times if requested by any member of the group. 
Support worker/
case worker/ case 
manager
The person who provides case management services is known as the case manager, case worker or 
sometimes, the support worker. In this document, the term ‘support worker’ is used.
TAFE Technical and Further Education.
Transient Moving frequently, has no stable housing.
Transitional 
housing
Transitional housing offers medium-term accommodation, e.g. for six months to one year, while students and 
families locate to long-term affordable housing.
Unaccompanied 
young person
A young person aged 17 years and under who becomes a client of a homelessness assistance service in their 
own right after presenting independently of a parent or guardian. In 2004–05, 68 per cent of unaccompanied 
young people were aged 16–17 years. In these guidelines, unaccompanied young people are referred to as 
‘independent young people’.
VCAL The Victorian Certificate of Applied Learning is a hands-on educational option for Years 11–12 students, 
offering practical work-related experience and learning. It is available as an alternative to VCE in both 
government and non-government schools and through TAFE and Adult and Community Education providers.
VCE The Victorian Certificate of Education recognises the successful completion of secondary education in Victoria.
VET Vocational Education and Training (VET) in Schools programs, including school-based apprenticeships and 
traineeships, comprise nationally recognised VET certificates which can be undertaken by senior secondary 
students as part of the VCE or the VCAL.
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Victorian policy Context
A Fairer Victoria 
Department of Planning and Community 
Development 2005, 2006, 2007, 2008, 
2009
The Victorian Government has a strong commitment to tackle disadvantage and increase 
opportunities for all Victorians. A Fairer Victoria, released annually since 2005, sets 
strategic goals to be achieved for all Victorians, including a particular focus on young 
Victorians.
Future Directions: An Action Agenda for 
Young Victorians 
Department of Planning and Community 
Development 2006
The Victorian Government’s youth policy reflects and drives a broad range of activities 
to improve life outcomes for all young Victorians, including community participation, 
education, information, health and safety. It is underpinned by prevention and early 
intervention strategies. 
Vulnerable Youth Framework (forthcoming)
Department of Human Services
Department of Planning and Community 
Development
Department of Education and Early 
Childhood Development 2009
A more targeted response to vulnerable young people is articulated in a new framework 
intended to strengthen action across state and local government and communities. 
Principles which inform the response to vulnerable young people are inclusiveness, 
developmentally responsive, timely and proactive, place based, comprehensive, flexible 
and enduring. 
Every Child, Every Chance and Victoria’s 
Plan to Improve Outcomes in Early 
Childhood
Department of Human Services 2007
This document outlines a reform agenda for the child protection sector. It contains good 
evidence about the importance of schools developing comprehensive, whole-of-school 
approaches to prevention in order to promote positive mental health, and to identify 
and intervene early to support children and young people experiencing mental health 
difficulties.
Blueprint for Education and Early 
Childhood Development 
Department of Education and Early 
Childhood Development 2008
The Blueprint articulates a five-year vision for Victorian education and early childhood 
development. The centrepiece of the Blueprint is the commitment to provide every child 
with every opportunity to succeed, no matter where they live or their socioeconomic 
circumstances. A key priority of the Blueprint is to improve outcomes for disadvantaged 
young Victorians and, specifically, ‘to develop a strategy to improve educational 
outcomes for students who are homeless’.
Victorian Homelessness Strategy  
2010–2020
Department of Human Services, 
forthcoming
The Victorian Homelessness Strategy will outline Victoria’s contribution to the national 
reduction in homelessness.
Creating Connections: Youth Homelessness 
Action Plan
Department of Human Services 2006
This document outlines strategies to build on the Government’s learning from stage one 
of the previous Victorian Homelessness Strategy. Key directions for service improvement 
are:
•	a strong focus on early intervention and interdependence
•	 tailored accommodation and housing support options for homeless young people 
with complex needs
•	greater access to complementary services for homeless young people with complex 
needs
•	enhanced youth homelessness service capacity.
Partnering Agreement: School Attendance 
and Engagement of Children and Young 
People in Out of Home Care 
Department of Education and Training and 
Department of Human Services 2003
The Partnering Agreement aims to improve the educational experiences and outcomes of 
children and young people in out-of-home care by reinforcing good practice and offering 
strategies to strengthen the response to the educational and social needs of children 
and young people in out-of-home care.
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Commonwealth Policy Context
Victorian Mental Health Reform Strategy 
2009–2019
Department of Human Services 2009
This whole-of-government strategy represents a shift from responses based on illness 
to ones emphasising wellness, early intervention and recovery. It is based on four core 
elements: prevention, early intervention, recovery and social inclusion and it provides 
opportunities for early childhood services and schools to play an important role in 
mental health promotion, early identification of problems and early intervention in the 
school setting to assist those children and young people most in need.
Wannik Strategy
Department of Education and Early 
Childhood Development 2008
Wannik, meaning ‘Learning Together – Journey to Our Future’, is an education strategy 
for Koorie students in Victoria. 
The overarching principle is to deliver the best possible education to Victoria’s Koorie 
students. The education of Koorie students will be prioritised through strong leadership 
that creates a culture of high expectations and individualised learning for all Koorie 
students.
Whole-of-government family violence 
reforms
The State Plan to Prevent Violence Against Women is under development. The Plan will 
provide a 10-year, whole-of-government framework for promoting respectful relationships 
and gender equity in every part of the community.
The Road Home: A National Approach to 
Reducing Homelessness
Commonwealth of Australia 2008
This White Paper sets the Commonwealth Government’s strategic agenda for 
reducing homelessness to 2020. Specifically, its goals are, by 2020, to halve overall 
homelessness, and to offer supported accommodation for all rough sleepers who 
need it. 
National Affordable Housing Agreement 
Commonwealth of Australia 2009
The National Affordable Housing agreement is an agreement by the Council of 
Australian Governments, which aims to ensure that all Australians have access to 
affordable, safe and sustainable housing that contributes to social and economic 
participation. This will be achieved through s including improving coordination 
of assistance to people who are homeless or at risk of homelessness; improving 
social housing to reduce concentrations of disadvantage; improving access by 
Indigenous people to mainstream housing; and other reforms to increase the 
supply of affordable housing. 
Melbourne Declaration on Educational 
Goals for Young Australians
Commonwealth of Australia 2008
This document sets the direction of Australian schooling for the next 10 years. It 
was developed by Education Ministers from each state and territory in collaboration 
with the Catholic and independent school sectors, following public consultation.
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Government primary and secondary schools in Victoria Regional offices of DEECD
Fa
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n •	actively support children and young people to continue at their current school, 
wherever possible 
•	provide support and assistance to families, children and independent young 
people to identify an appropriate new school or other education and training 
pathway when continuing at the current school is not possible 
•	enrol a child or young person without delay and actively assist with obtaining 
information from the transferring school
•	when a former student is moving to another school, be available to consult 
with young people, families/carers and/or the new school regarding the child or 
young person’s learning and support needs
•	develop an orientation process that is sensitive to the needs of families and 
independent young people affected by homelessness and which can be offered 
to any newly arrivied children and families/carers
•	 facilitate access to the Education Maintenance Allowance (EMA) for all eligible 
families and independent young people 
•	wherever appropriate, access the State Schools Relief Committee for uniforms 
and footwear
•	establish flexible payment options or, where possible, fee waivers for the 
families/carers of children and young people affected by homelessness
•	communicate regularly with the support worker from the homelessness 
assistance service, where applicable, with a view to collaborating closely with 
them in coordinating the student’s care and education.
•	provide advice to families, 
independent young people 
and homelessness assistance 
services about school enrolment 
processes and access to other 
appropriate education and 
training options, where required
•	nominate a contact person 
who can assist schools and 
homelessness assistance 
services in negotiating complex 
enrolments, when required 
•	continue to build the capacity 
of schools to implement good 
practices in enrolment and 
orientation for students affected 
by homelessness.
N
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g 
su
pp
or
t 
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y •	establish relationships and partnerships with local community service organisations, 
especially homelessness assistance services, and seek advice from School Focused 
Youth Service (SFYS) Coordinators, Local Learning and Employment Networks (LLENs) 
and Student Support Service Officers in identifying and building relationships with 
relevant services wherever appropriate
•	 identify students who are homeless or at risk of homelessness and refer them and 
their families to available supports and services
•	maintain the privacy of children, young people and families who have advised the 
school of their circumstances and ensure that only those staff who genuinely need to 
know are informed
•	establish a Student Support Group and invite the support worker, the child or young 
person and families/carers and any other relevant professionals involved with the 
student or family to attend, wherever appropriate
•	develop an Individual Education Plan which specifically addresses the needs of the 
individual student
•	nominate a key contact person who will act as champion for the child, young person 
and their family affected by homelessness; be available for consultation by the 
child or young person’s support worker; and be available to participate in meetings 
organised by the support worker
•	be as flexible as possible in responding to the needs of children and young people 
at risk of homelessness and keeping them engaged with education, especially when 
managing challenging behaviours.
•	build schools’ capacity 
to identify students who 
are homeless or at risk of 
homelessness 
•	provide general advice to 
schools about the range of 
appropriate support services 
for children and young people 
at risk of homelessness, where 
required
•	participate in student support 
group meetings involving 
complex cases, where 
appropriate.
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Government primary and secondary schools in Victoria Regional offices of DEECD
Ke
ep
in
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ts
 e
ng
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 a
nd
 
ac
hi
ev
in
g •	communicate clearly with families about opportunities for the school to provide 
support to them
•	 facilitate access to computers, sports equipment, books or other resources, 
including school camps and excursions
•	organise flexible arrangements for the completion of class work and homework
•	provide support for improving the literacy and numeracy of children and young 
people who are at risk of falling behind their peers
•	consider providing opportunities for participation in initiatives such as breakfast 
or lunch clubs 
•	maintain communication with homelessness assistance services and other 
relevant community service organisations about the support available for 
students in the school.
•	provide general advice to 
schools in relation to the 
establishment of various 
student support initiatives such 
as breakfast and lunch clubs, a 
walking bus and/or homework 
support groups
•	promote and monitor 
ongoing compliance with the 
Parent Payments in Victorian 
Government Schools policy. 
Co
m
pl
et
in
g 
sc
ho
ol •	monitor patterns of school attendance and follow-up with the student, family 
and any relevant support services in the event of non-attendance, consistent 
with Effective Schools are Engaging Schools: Student Engagement Policy 
Guidelines 
•	develop transition plans with individual students, and their families/carers, as 
required
•	negotiate, as required, for the deferment of study, part-time study, flexible 
timetables or other flexible learning options for students when their personal 
and family circumstances cannot facilitate consistent attendance at school
•	work with young people to map their individual pathways, consulting as 
appropriate with other services that can assist with educational pathway 
development such as community VCAL providers, TAFE colleges, ACE providers 
and LLENs
•	notify the region promptly in the event that a suitable alternative school or 
education placement cannot be found for a young person who is not  
attending school.
•	support schools to identify 
appropriate options, pathways 
and engagement programs 
to retain children and young 
people in education
•	monitor region-wide patterns 
of student engagement with a 
view to continuously improving 
engagement and school 
completion rates.
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Appendix 3: Useful contacts by region
A range of universal, secondary and tertiary services and a series of local and regional networks are available in every region in 
Victoria. Use the following checklist to record information about the services of greatest relevance to students and their families 
affected by homelessness in your school..My local service/contact person Phone numbers
My local service/contact person Phone numbers
Universal services, i.e. services that are 
available to everyone
Schools
Local governments, which usually provide 
youth services, grants programs, etc.
Employment services
Neighbourhood houses and learning 
centres
Adult Community Education programs
TAFE colleges
Centrelink offices
Community health centres
Community information services
Networks 
Staff employed within regional networks, 
who are sometimes expected to 
coordinate local and regional services. 
Local Learning and Employment Network
Local Area Services Network 
(homelessness)
Regional Youth Affairs Network
Child and Family Services Alliance
Local youth network
School wellbeing network 
Primary Care Partnership
Secondary services, i.e. services with 
selective target groups
Homelessness assistance services
School Focused Youth Services
Career and transition support initiatives
Child FIRST/Family support services 
Drug and alcohol services
Migrant resource centres
Financial counselling services
Tenancy advice
Child and adolescent mental health 
services
Community legal services
Mentoring programs
Tertiary services, i.e. mandated services
Youth justice
Child protection
Out-of-home care services
Police
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The following tools and templates may assist schools in dealing with children and young people who may be affected by 
homelessness. 
Links to these documents are available at www.education.vic.gov.au/healthwellbeing/wellbeing/homelessness.htm
Child and Family Homelessness Needs Identification Tool 
The Australian Childhood Foundation developed the Child and Family Homelessness Needs Identification Tool for use by health 
and welfare professionals to assist in assessing the circumstances of children and families who may be at risk of or experiencing 
homelessness. This assessment tool can be utilised by schools or homelessness support service to identify the needs of students 
and families and to assist in planning to implement appropriate supports.
Individual Education Plans
Individual Education Plans describe a set of strategies to address the particular educational needs of the child or young person, 
including those who may be vulnerable due to homelessness. Schools may use existing pro formas already in use, such as plans 
for students in out-of-home care, Literacy and Numeracy Plans, Managed Individual Pathways (MIPS), or Program for Students with 
Disabilities (PSD) pro formas.
Student Support Groups
Student Support Groups establish a formal support network at school for students who have additional needs or are vulnerable 
due to circumstances such as homelessness. Student Support Groups should record the actions, responsibilities and timeline 
for each member of the Group. Schools may use existing templates already in use, such as for students in out-of-home care or 
supported by the PSD.
Student Mapping Tool
The Student Mapping Tool can assist schools to identify students who have characteristics that are known to increase the risk 
of early school leaving, such as poor attendance and low literacy and numeracy levels. The Tool extracts data from the CASES21 
student database and displays it in an accessible pre-formatted Excel spreadsheet. Schools can add individual support and 
program information, and plan whole-school strategies to support individuals and groups of students. 
Appendix 4: Tools and templates 

